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Abstract 
The primary focus ofthis study was to assess children's and adolescents' perceptions of 
the ways in which peers respond to stressful conflicts that occur amongst them. Key variables 
that were examined were the social context (a dyad relationship versus a group relationship) and 
the social atmosphere (a compatible relationship versus an incompatible relationship) in which the 
conflict occurred. Scenarios were developed to simulate, as close as possible, realistic stressful 
conflicts that might typically arise in the daily lives of school age children and adolescents. 
Children and adolescents across three grade levels (l, 5, and 10) were administered a peer report 
measure in which they indicated to what extent they believed their same-sex peers would respond 
aggressively. The first part of the procedure required participants to listen to either a social 
scenario (someone who had been a member ofa club was asked to leave) or an academic scenario 
(someone was given a bad grade by a peer) that described a conflict between two protagonists. 
The results of this study revealed that, as predicted, females endorsed significantly more 
aggressive responses for the compatible dyad context compared to the compatible group, 
incompatible dyad and incompatible group contexts. This finding occurred for overt, covert and 
withdrawn forms of aggression. These findings were also consistent across the three grade levels. 
Contrary to the hypothesis, males did not believe that their peers would behave differently across 
social contexts or atmospheres. Males did however report a higher level of overt and withdrawn 
aggression than females when the dyad and group conditions were combined. There were no 
gender differences in the aggressive responses for covert aggression. The implications of females' 
beliefs that degree of aggression would be highest in the intimate compatible dyad relationship 
compared to the other relationship contexts were discussed. 
vu 
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Résumé 
L'objectifpremier de la présente thèse est d'étudier les perceptions d'enfants et 
d'adolescents des façons qu'ont leurs pairs de répondre à des stress occasionnés par des conflits 
se produisant entre eux. Les principales variables examinées sont le contexte social (une relation 
de couple versus une relation de groupe) et le climat social (une relation compatible versus une 
relation incompatible) dans lesquels le conflit se produit. Des scénarios ont été développés afin de 
simuler de façon réaliste, autant que possible, des conflits stressants qui peuvent se produire de 
façon typique dans le quotidien d'enfants et d'adolescents allant à l'école. Des enfants et 
adolescents répartis sur trois années scolaires (lere, Se, lOe) ont dû remplir un questionnaire 
d'évaluation par les pairs dans lequel ils devaient indiquer dans quelle mesure ils croyaient que 
leurs pairs de même sexe allaient répondre agressivement. La première partie consistait à faire 
écouter soit un scénario social (une personne qui fait partie d'un groupe en est expulsée), soit un 
scénario académique (une personne qui a reçu une mauvaise note de la part d'un pair) qui 
décrivait un conflit entre deux protagonistes. Les résultats de l'étude ont révélé que, tel que 
prévu, les filles ont donné des réponses plus agressives dans le cas des relations de couple 
compatible en comparaison aux contextes de groupe compatible, de couple incompatible ou de 
groupe incompatible. Cette découverte s'est avérée vérifiée par les formes d'agression ouvertes, 
voilées ou renfermées. Ces résultats sont aussi constants dans les trois années étudiées. 
Contrairement à l'hypothèse de départ, les garçons ont rapporté ne pas croire que leurs pairs 
réagiraient différemment selon le contexte ou le climat sociaux. Cependant, ils ont rapporté un 
plus haut taux d'agression voilée ou renfermée que chez les filles lorsque les conditions de couple 
ou de groupe étaient réunies. Il n'y avait pas de différence entre les deux sexes dans les cas de 
réponse agressive à une forme voilée d'agression. Les conséquences des croyances féminines que 
le niveau d'agression serait plus élevé dans le cadre d'une relation intime de couple que dans les 
autres types de contextes relationnels sont également abordées. 
Vlll 
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CHAPTERI 
Introduction 
The social worlds of males and females are markedly different in terms ofbehaviors that 
occur within friendships (for review, see Maccoby, 1998). From a relatively early age, a sex 
cleavage develops which serves the role of separating males and females from one another within 
friendships (Maccoby, 1988, 1998). By the age of5, males tend to play in larger groups, whereas 
females prefer to play with just one or two other friends (Benenson, Apostoleris, & Parnass, 
1997). Both males and females appear to have a similar number offriends, but the friends of males 
are all friends with one another, whereas females' friends appear to be isolated from each other 
(Benenson, 1990; Markovits, Benenson, & Dolenszky, 2001; Parker & Seal, 1996). Males' play 
is also rougher than females and involves overt aggression, competition, and dominance 
hierarchies. Females' play is more focused on intimacy and disclosing ofpersonal information 
(Belle, 1989; Maccoby, 1990). The exclusive and intimate nature offemales' friendships creates a 
social atmosphere in which conflicts and competition are to be avoided. Given that females lack 
experience with conflict, their dyadic friendships appear to be more fragile to dissolving once 
conflict occurs compared to males' friendships (Benenson & Christakos, in press; Wright, 1982). 
When conflicts cannot be avoided, males typically use more overt forms of aggression than 
females including physical and verbal aggression. F emales on the other hand tend to use more 
covert forms of aggression such as relational, social and indirect aggression which serve to 
damage their intimate friendship ties (Bjorkqvist & NiemeHi, 1992; Crick & Grotpeter, 1995; 
Galen & Underwood, 1997). 
The goal of the present study was to assess children' s and adolescents' perceptions of the 
ways in which peers respond to stressful conflicts that occur amongst them. One of the key 
variables examined was the social context (a dyad relationship versus a group relationship) in 
which aggression was most likely to occur in response to a stressful conflict involving a betrayal. 
A second important variable studied was the social atmosphere (a compatible relationship versus 
an incompatible relationship). 
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CHAPTER2 
Review of the literature 
Sex Segregation in Friendship Ties 
By pre-school age, a sex cleavage is clearly in place with males and females showing an 
obvious preference towards associating with members of their own gender (for reviews, see 
Maccoby, 1988, 1998; Whiting & Edwards, 1988). By the age of3 years old, females begin to 
show a greater preference towards other females and less preference towards males. In contrast, 
males at this early age show an equal preference towards children ofboth sexes. By the age of 4, 
males' preference for same-sex playmates becomes strong and by the age of 5, their same-sex 
preferences eventually surpass that offemales' same-sex segregation practices (LaFreniere, 
Strayer, & Gauthier, 1984; Serbin, Moller, Gulko, Powlishta, & Colburne, 1994). It has been 
suggested that one of the reasons that females begin the process of sex segregation at an earlier 
age is because they are uncomfortable with males' engagement in rough-and-tumble play. 
Observational fieldwork has clearly shown that males engage significantly more in rough-and-
tumble play and overt aggression than females (DiPietro, 1983). Males' strong preference for 
separating from females may be because they find females' interactions unstimulating (Maccoby, 
1990). 
Support for children' s preference for same-sex peers is abundant and strong in the 
psychologicalliterature. With the purpose ofunderstanding the social behaviors of young 
children, J acklin and Maccoby (1978) examined the positive and negative social behaviors of 90 
unacquainted children with a mean age of33 months. The children were divided into same-sex 
and mixed-sex pairs and were given various toys to play with in a room. As hypothesized, the 
researchers found that the rate of interactions was much higher amongst same-sex pairs than 
mixed-sex pairs. The same-sex peers also experienced more positive (e.g., staying close to the 
other child) and more negative (e.g., taking toys from the other child) social behaviors, thereby 
demonstrating that the children appeared to direct the majority of their attention towards same-
sex peers. The results of their study are important because it shows that as early as 33 months, 
there appears to be a clear same-sex preference among children. 
Even once children begin to interact with individuals in a variety of settings, a same-sex 
preference continues to exist for both males and females. In a longitudinal study, Maccoby and 
Jacklin (1987) recorded observations of 100 children from birth to six years of age. In their study, 
4 Yz year old children were observed while they played on the preschool playgrounds. The 
children were again observed at age 6 Yz while they played during recess. As expected, they 
found that 4 Y2 year old children showed clear preferences for same-sex peers by spending 3 times 
as much time with same-sex peers than with opposite-sex peers. By the time the children were 6 
Yz years old, they spent Il times more time with same-sex than with opposite-sex peers. 
In addition to observational research, children' s self-reports and maternaI reports have 
also contributed to a better understanding of gender -segregated social behaviors. Tuma and 
Hallinan (1979) conducted their study by asking children in fourth, fifth and sixth grade to 
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nominate their best friends, friends and non-friends. The children were asked to make these 
nominations five times during one academic year. During the five data collection periods, children 
were significantly more likely to nominate same-sex peers as their best friends followed by friends 
and then non-friends. Through the use ofmaternal reports and children's self-reports, Feiring and 
Lewis (1987) investigated the structure of social networks of children when they were 3 years old 
and again when they were 6 years old. The researchers used various data collection procedures 
including observations, social network questionnaires filled out by the mothers, and mother and 
children interviews. The results from the various data collection methods were consistent in 
showing that males and females had more same-sex than opposite-sex members in their social 
networks at both ages. The preference for same-sex peers was even more pronounced at age six. 
Once children develop and enter into adolescence, cross-sex interactions increase as the 
dating rituals begin; however, the great majority oftime is still spent in same-sex groups 
(Maccoby, 1998). In a study done by Larson and Richards (1991) they asked children and 
adolescents in grades 5 through 9 to record the number of same- or cross-sex interactions they 
engaged in throughout the day and evening. The data were collected over a one week period in 
which the participants were asked to carry electronic pagers. When the electronic pager buzzed, 
they were asked to report on their companionship by indicating who they were interacting with at 
the moment the pager buzzed. The companionship reports were coded into categories offamily, 
friends, alone and other. Within the friend category, the interactions were coded into more 
specific friendship categories including same-sex friend, same-sex group, mixed-sex group and 
opposite-sex friend. The results from the companionship reports indicated that at the lower grade 
levels, males and females engaged almost exclusively in same-sex interactions and even in the 
ninth grade both males and females spent five times more time with same-sex peers compared to 
opposite-sex peers. 
ln a similar study, Richards, Crowe, Larson, and Swarr (1998) asked participants in grades 
5 through 8 to carry electronic pagers for a one week period and to keep a record of their 
companionship interactions. The participants' responses were coded into categories offamily, 
friends, alone or other. Within the friends category, the participants were asked to indicate 
whether their companion was a same-sex or opposite-sex friend. The participants were also asked 
to record their thoughts regarding the person that they interacted with at the time of the buzzer. 
Older adolescents spent significantly more time interacting and thinking about the opposite-sex 
than the younger participants. Their findings also indicated that even though opposite-sex 
interactions increased with age, the frequency of same-sex interactions still occurred at a 
significantly higher rate than opposite-sex interactions. 
The sex segregation that begins with pre-school age children and continues into 
adolescence is remarkably consistent across cultures. Whiting and Edwards (1988) observed 10 
cultures and found that 67% of the interactions of 4 and 5 year olds and 80% of the interactions 
of6 and 10 year olds were gender segregated. Whiting and Edwards (1988) suggest that same sex 
preference is most strong amongst same age peers compared to mixed age peers and that the 
motivation is a need for gender identity. In a meta-analytic study done by Larson and Verma 
(1999), they reviewed a number of cross cultural studies and found that similar to North 
American adolescent practices, adolescents in Europe, Asia and India continue to engage more in 
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same-sex interactions than cross-sex interactions. For the adolescents in Asia and India, they 
actually engaged in much less cross-sex friendships than adolescents in North America, which 
probably reflects the more traditional cultural values of Asia and India. 
Size and Structure of the Friendship Groups of Males and F emales 
12 
Males and females both show a clear preference for forming friendship groups with same 
sex peers; however, the size of the social groups that children interact in differs for males and 
females (Benenson, 1994; Benenson et aL, 1997; Lever, 1976; Pitcher & Schultz, 1983). In a 
study on sex differences in peer interactions, Benenson et al. (1997) observed the social behavior 
of 4 to 6 year old children while they played freely on a carpet. The children' s play was coded for 
the frequency and duration of dyad activity and frequency of group activity. Support was found 
for their hypothesis that females engaged in more extended dyadic interaction than males and they 
also engaged in more episodes of dyadic play. Males on the other hand, were found to engage in 
more group activity by the age 5 years. 
With a slightly oIder population, Benenson (1990) conducted a study designed to examine 
the gender differences in social networks. Fourth and fifth grade children were asked to report on 
the organization of their peer' s friendships. The children nominated the friends of each peer in 
their class and then described their same-sex peers in an open-ended interview. The primary 
finding of the study was that males interacted in much larger social networks than females and 
that the position in the social network was related to social acceptance for males but not for 
females. Similar results were found by Lever (1976) in an observational study done with children 
in the fifth grade. The children were observed over a one year period during playtime activities in 
the school yard. The researchers also interviewed the children and had them fill in questionnaires 
to provide further information regarding their play behavior. Males were found to play in larger 
groups more often than females. The majority of the females reported that they felt most 
comfortable in a dyad and as the group size increased so did their feelings ofbeing uncomfortable. 
It needs to be emphasized that females and males do not differ in their total number of 
close friendships in their social groups (Benenson, 1990; Cairns, Perrin, & Cairns, 1985). In a 
study done by Benenson and colleagues (Benenson, Tricerri, & Hamerman, 1999) on children's 
social groups, teachers were asked to report on the friendship groups of children in grades 1 
through 5. It was found that males interacted in much larger groups than females, but that the 
mean number ofplaymates did not differ between females and males. Benenson et al. (1999) 
suggest that even though the number of playmates did not differ for males and females, the 
organization ofpeer relationships is different. Females and women generally interact with one 
friend at a time and their friends generally are not friends with one another. In contrast, males and 
men interact with several friends simultaneously, aIl of whom are friends with one another. 
In a study exploring the interconnectedness of children' s friendships, Benenson and 
colleagues (Markovits et aL, 2001) asked preschool, Grade 2,6,8, 10, and junior college 
participants to speculate on whether females and males develop friendships with aIl children 
belonging to a particular friend's social group. For example, the participants were shown a picture 
of a female in gray with three other females. The participants were told that the female in gray 
was friends with each of the three other females. They were then asked how likely it was that the 
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three other females were friends with each other. Both males and females were asked to speculate 
on the female picture and then on a male picture. As expected, their results support the notion 
that as early as Grade 2, males tend to form social groups with interrelated friendships, whereas 
females form less interconnected dyadic friendships. 
Similar results regarding the interconnectedness of males' friendships were found by 
Parker and Seal (1996). These researchers examined the composition of children's friendships in 
a summer camp setting. With a sample of 8 to 15 year old participants, males and females were 
found to have a similar number of reciprocal friends at every point during their summer camp 
experience. Sex differences were, however, observed in the manner in which children organized 
their friendships. Males' friendship networks were found to become more interconnected over 
time which resulted in a male' s friend developing a relationship with aH other children in the 
male's group. Females on the other hand, had friendship groups that became less interconnected 
over time so that a female' s friend did not typically develop a relationship with other friends of the 
female. So the friendships of females became more isolated and functioned independently of other 
friendship groups. The researchers suggest that the lack of interconnectedness observed among 
female friendships may make it more difficult for females to manage feelings of jealousy, rivalry 
and envy. 
The Social Atmosphere of Male and Female Relationships 
The characteristics that females seem to value within their dyadic relationships include 
intimate conversations, sharing of private information, agreement with each other and tum taking 
(Belle, 1989; Maccoby, 1990). Males' group interactions are marked by mutual interest in games 
and sports that involve dominance and threats to authority. In these groups, males typically use a 
directive language style that includes commands, threats, or boasts of authority (Leaper, 1991; 
Maltz & Borker, 1983). 
In a study done by Buhrmester and Furman (1987), they were interested in examining the 
hypothesis that females' friendships are more intimate than males' friendships. Questionnaires 
regarding the importance of intimacy and companionship were administered to children in grades 
2, 5, and 8. A consistent result across aH three grade levels was that females valued intimacy and 
companionship more than males. In a similar study, Moore and Boldero (1991) administered a 
friendship questionnaire to an older sample of secondary and college students. The participants 
were asked questions regarding the composition of their friendship networks and their feelings 
towards these networks. Females were found to value the importance offriendships more than 
males and to express greater satisfaction with their closeness of friendships compared to males. 
Females were also more likely to disclose private information to their friends. 
Clark and Ayers (1993) conducted a study in which they were interested in understanding 
friendship expectations among adolescent males and females. Participants in grades 7 and 8 were 
asked to provide their expectations regarding their friendships, as weB as an evaluation of the 
quality of their friendships. Compared to males, females were more concemed with conventional 
morality, loyalty, commitment and empathetic understanding from their friends. Females were also 
more likely to report that they received more empathetic understanding from their friends and that 
their friends were kind towards them. On the other hand, males reported that they shared a 
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cornmon interest in sports with their mends and that they spent more time with their friends 
outside of school. 
14 
The characteristics that males seem to value within their friendships involve a high level of 
activity, issues of dominance, assertion and rough housing with both friends and fathers 
(Charlesworth & Dzur, 1987; Jacklin, DiPietro, & Maccoby, 1984). In the classic work of 
Charlesworth and Dzur (1987) they were interested in understanding the gender differences 
within males and females' play. A clear finding in their research was that males were much more 
physical in their play than females. In their study, they brought groups of preschool aged males 
into a room and showed them a movie viewer that only had one eyepiece. In order to view the 
movie, the males had to compete with one another to get a chance to use the movie viewer. Their 
observations showed that usually one male emerged as dominant and obtained more access to the 
movie viewers than the other males. The dominant males usually succeeded with his efforts by 
shouldering the other males out of the way. In contrast to their observations of the males, when 
females competed in this situation, a dominant female would also usually emerge, but she usually 
obtained greater access by using verbal skills such as persuasion. 
In Jacklin et al. 's (1984) research on gender differences in play style, they found that males 
engaged in a high level of rough housing including play wrestling and mock fighting. In one of 
their experiments, they equipped a room with a Bobo doll, a trampoline and a beachball. They 
found that the males engaged in rough-and-tumble play four times more often than the females. 
In trying to obtain access to the toys, females were found to frequently engage in tum taking with 
each other, whereas males were more likely to rough hou se with each other in order to gain 
access to their desired toy. 
In surveying several nursery schools, Strayer (1980) observed children's play with the 
purpose of understanding themes of dominance and toughness. Through observations, Strayer 
(1980) reported that males were more clearly at the top half ofthe social hierarchy, whereas 
females tended to fall at the bottom. Within the se hierarchies, males appeared to have a more 
clear sense of where each male in the class ranked and their status within the hierarchy appeared 
to be more stable (Omark, Omark, & Edelman, 1973). With the purpose ofinvestigating the 
length of time that it takes for a hierarchy to emerge among males, Petit, Bakshi, Dodge, and Coie 
(1990) observed groups ofunacquainted males in the first and third grade. They observed the 
males' play during several sessions. Within the first play session, a dominant hierarchy had begun 
to emerge. After several sessions the hierarchy became quite stable with higher status males 
showing more aggression towards lower status males. 
Another clear theme in males' friendships is the expression of competition. In general, 
males' games appear to be more competitive than females. Males tend to enjoy team activities, 
rough housing and wrestling and verbal jousting with each other. Females on the other hand take 
pleasure in noncompetitive games like hop scotch, jump rope and playing house. In observations 
of free play activities, females are found to be less likely than males to engage in competitive 
games. When females have been found to engage in games where there are winners and losers, 
they tend not to focus on the outcome. In contrast, males tend to boast about winning and will 
denigrate the losers (Lever, 1976). In Maccoby's (1999) review ofgender differences in 
competition, she reviewed research by Crombie and Desjardin (1993) in which the free play 
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activities of fourth and sixth grade students was observed and males were found to engage in 
much more competitive play than females. Direct competition in males' play accounted for 50 
percent oftheir play, whereas in females' play, competition accounted for only 1 percent oftheir 
play. In addition, females' games involved turn-taking 21 percent of the time but for males, turn-
taking occurred less than 1 percent of the time. 
The research presented above clearly demonstrates that females value intimacy, empathy, 
exchange of private information and turn-taking in their play and in their friendships. Males on the 
other hand enjoy competition in their friendships, characterized by high levels of activity, 
dominance hierarchies and rough and tumble play. 
Different Language Patterns of Males and Females 
The different activities that males and females engage in during development lead them to 
develop different genres of speech and different language skills. Maltz and Borker (1982) suggest 
that through their play patterns females learn that talking can facilitate closeness and equality in 
friendships. They also learn to criticize in non-hostile ways and become skilled at perceiving the 
intent of other females' speech. Males on the other hand learn that talking can be used to as sert 
dominance and threats and that respect and admiration of their male peers can be obtained by 
directly vocalizing their opinions (Kyratzis, 2001). Maltz and Borker's (1982) formulation of 
gender segregated language evolved from their review of Goodwin's (1980) research project on 
African American children. ln her study, Goodwin observed 9 to 13 year old females while they 
played together with their same-sex peers. Females were found to tolerate less direct commands 
from each other and tended to phrase their arguments in a manner in which both parties were 
viewed as equals. Overall, female speech patterns were found to be reflective of an egalitarian 
relationship. 
Similarly, Kyratzis and Ervin-Tripp (1999) paired together 4 and 7 year old children with 
their best friends and invited them to play in the laboratory. The children were observed while 
they engaged in pretend play and while they interacted in story telling with each other. While 
setting up the play and while playing, males had many more disputes than females. The disputes 
involved direct commands and threats towards the other child and often the disputes that occurred 
during the setting up period would extend for a lengthy period of time and minimize the time left 
for pretend play to occur. The females were found to spend much more time pretend playing and 
much less time trying to negotiate for more space or toys from their play partner. 
In a study with older participants, Tannen (1990) analyzed the conversations of 8 to 19 
year old males and females while they were asked to talk about something that was either private 
or serious. Male dyads were found to be quite uncomfortable with this task in which they tended 
to avoid eye contact and typically sat si de to side as opposed to face to face. Females on the 
other hand were extremely comfortable with this task and derived pleasure from exchanging 
intimacies. F emales were also found to support one another when they disclosed intimate details. 
Males did not support one another while discussing the private matter with each other. F emales, 
therefore, appear to have much more experience and are much more comfortable supporting their 
play partners than males. 
The different language styles found among males and females serves to reinforce the goals 
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oftheir friendships. The intimate goal offemales' friendships is protected by their tendency to 
interact in an egalitarian style thereby promoting a positive and nurturing environment for their 
dyadic interactions. Males on the other hand seek enjoyment in their friendships through 
competition and group activity and their linguistic tendency of directing demands and threats 
towards their peer group reinforces their friendship goals. 
Dyads and the Avoidance of Conflict 
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The exclusive and intimate nature of female dyad friendships creates a social environment 
in which conflicts and competition are to be avoided if the dyad is to continue. One of the 
important ways that female dyads differ from male groups is that when faced with a conflict, a 
female interacting in a dyad does not have a third party mediator to assist in the resolution of 
disagreements. Given that there is no third party mediator, both parties must be sensitive to each 
other's needs and conflict must be avoided whenever possible (Baies & Borgatta, 1955; 
Benenson, Nicholson, Waite, Roy, & Simpson, 2001; Benenson et al., 2002). 
The tension that results in dyad relationships when faced with conflicting goals has been 
demonstrated by Baies and colleagues (Baies & Borgatta, 1955; BaIes, Strodtbeck, Mills, & 
Roseborough, 1951) in their social psychology research. The methodology of their studies 
involves asking male university students to discuss a conflict that involves someone who is guilty 
ofbreaking a mIe, while they are either in groups oftwo, three, four, five, six, or seven 
unacquainted students. The consistent finding in their research was that in the smallest groups of 
students, there was less overt conflict and antagonism and more agreement, but there was also 
more tension and conversations tended to be more superficial compared to the larger groups. The 
researchers conc1uded that the groups of two feared alienating each other and this resulted in an 
increase in the level of tension. In support, as the size of the groups increased, there was a 
reduction in tension and an increase in the offering of suggestions. The larger groups seemed to 
facilitate the offering of different opinions without the fear of alienating others in the group. 
In order to test the hypothesis that the social organization of a dyad discourages conflict 
amongst partners, Benenson and her colleagues have conducted a number ofbehavioral studies to 
further examine this phenomenon within the context of competition (Benenson, Gordon, & Roy, 
2000; Benenson et al., 1999,2001,2002). The primary interest ofBenenson and her colleagues 
was to test the hypothesis that the size of the social organization influences children's behavior. 
In their first study, Benenson and colleagues (Benenson et al., 1999) were interested in 
understanding the behavioral characteristics of children who play in groups compared to dyads. 
To accomplish this task, children were asked to de scribe the friendship patterns among the 
students in their class. After children spontaneously nominated the friendship patterns in their 
class, they were then presented with a class roster and were asked to nominate the friends of each 
presented name. Once the friendship patterns were obtained, teachers were asked to describe the 
characteristics of children who were nominated by peers as interacting in dyads or groups. For 
children in first through fifth grade, teachers rated both males and females who interacted in 
groups as more competitive, receiving more attention from peers and being more emotionally 
expressive than children who interacted in dyads. Their results suggest that the dynamics of the 
groups allow for a more open expression ofboth competitive and emotional behaviors directed 
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towards other members of the group. 
Benenson et al. (2002) then conducted an experimental study in which competitive play 
behavior was observed among children in grades 3 and 4. The children played a competitive game 
with same-sex peers in a dyad and then again in a group. Compared to their behavior in the dyad, 
when males and females played the competitive game in the group, they were more likely to harm 
others' chance ofwinning, exhibited more hostile behavior and tended to reward themselves more 
often than their partners. In contrast, when children played the same competitive game in a dyad, 
they were more like1y to harm their own chances of winning against their partner and to display 
sad feelings while competing against their partner. 
In order to tap into children' s mental mode1s regarding appropriate behavior for different 
sizes of social groups (i.e., dyad versus group), Benenson et al. (2000) interviewed children in 
fourth and sixth grade. The children were introduced to two games that could be played in a dyad 
or a tetrad. Fora cooperative version of the game, the players had to work together in order to 
reach a finish mark. In a competitive version of the games, the players competed against one 
another in order to reach the finish mark. The children were told that the games were being 
developed for children at another school and that their opinions were needed to ensure that the 
other children would enjoy playing with the games. Once the games were described to the 
children, they were then asked whether they would enjoy playing the competitive and cooperative 
games with either one other person or with three other people. Both males and females indicated 
that they would much rather play the competitive style games in a group than in a dyad. For the 
cooperative version of the games, both males and females reported that they would prefer to play 
the games in the dyad. Females also reported that in their daily lives, they enjoyed interacting 
more in pairs than males. 
The key idea in both BaIes et al.'s (BaIes & Borgatta, 1955; BaIes et al., 1951) and 
Benenson et al.'s (1999,2000,2002) research is that when there is a potential for conflict while 
discussing ideas or while playing a competitive game, the behavior of individuals in a dyad is 
much more partner-focused with both partners trying to meet the needs of the other partner so as 
to preserve the smooth functioning of the dyad. In contrast, the behavior in the group appears to 
be more self-focused with each group member investing in their own needs without the worry of 
alienating other members of the group. Therefore, in contrast to the dyad, individuals in a group 
are allowed the opportunity to engage in conflicting opinions and competitive behavior without 
the fear of a breakdown in the social structure of the friendship. 
A social impact theory proposed by Latané and Darley (1970) further illustrates the dyad 
and group themes that BaIes et al. (BaIes & Borgatta, 1955; BaIes et al., 1951) and Benenson et 
al. (1999,2000,2002) identified in their research. The social impact theory suggests that as the 
size of the social group increases, the social responsibility of each member decreases since the 
feeling ofbeing responsible is perceived to be divided among each member. The premise ofthis 
theory is that when there is just one person present in an emergency situation, the person will feel 
immense pressure and responsibility to he1p the victim. However, if there are others involved in 
the situation and no one helps the victim then there is less responsibility and guilt felt by each 
person. The researchers believe that in a group situation, each person tells themselves that 
someone else will do something so they need not risk their own lives. The presence of others in a 
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group situation is believed to lead to diffused responsibility which results in a decrease in 
helpfulness and other altruistic behaviors. 
18 
Through a number of social psychology research studies (Latané & Darley, 1970), the se 
researchers came to a general and clear conclusion that if only one bystander is present when 
there is an emergency, the person is very likely to take responsibility for aH of the duties. 
However, if others are present in an emergency situation, then the responsibility is diffused among 
aH the members of a group and the victim is less likely to be helped. In their research, Latané and 
Darley (1970) have clearly shown that in a dyadic interaction, an immense feeling ofresponsibility 
is felt by one member of the dyad towards the other member of the dyad. In contrast, in a group 
situation, there appears to be much less responsibility felt for a victim and the likelihood of an 
individual engaging in self-sacrificing behavior is significantly less compared to the dyad. 
In summary, based on the research of BaIes et al. (BaIes & Borgatta, 1955; BaIes et al., 
1951), Benenson et al. (1999,2000,2002) and Latané and Darley (1970), dyadic interactions 
appear to increase responsibility and compassion for one's partner. They also tend to decrease 
competitive behaviors and disagreements. It is likely that this is due to the lack of a third party 
mediator for conflicts and the lack ofloyalty to a larger group structure. In contrast, groups 
permit more expression of conflicting perspectives and greater competition. 
When Conflicts Erupt in Dyads 
The research presented above is informative in characterizing what transpires in a dyad 
and group while the members of the se social organizations are trying to maintain harmony within 
their groups. However, less clear in the psychologicalliterature is how female dyads and male 
groups react once a conflict has already arisen. In exploring this issue, Wright (1982) conducted 
a study in which he asked male and female undergraduate students to provide their opinions on 
how they would deal with a conflict that has already transpired with their close same-sex friend. 
The participants were given four options to choose from including: Confront then maintain, 
confront then terminate, tolerate then maintain, or tolerate then terminate. Females were found to 
endorse the option of confront and then terminate more often than males. In contrast, males were 
more likely to confront their friend and then maintain the relationship beyond the conflict. These 
results suggest that females may be less tolerant of conflict once it occurs within their friendships 
compared to males, which may lead to a higher rate of friendship loss for females than for males. 
In a study by Whitesell and Harter (1996), they were interested in young adolescents' 
cognitive evaluations of anger provoking events. The young adolescents were presented with 
hypothetical situations involving anger provo king actions by best friends and by a classmate. The 
researchers expected that in the context of a close reciprocal relationship, the adolescents would 
work more towards the preservation of the friendship and endorse conflict strategies that involved 
talking and trying to work out the conflict. In the context of the classmate, they hypothesized that 
preservation of the relationship would not necessarily be a goal and that the respondents would 
respond to the conflict with avoidance or anger. 
For both the friend and classmate context, females were more likely to blame the other 
person than themselves for the conflict. Males on the other hand were more likely to self-blame in 
both contexts (i.e., friend, classmate). Females also reported more of a sense of violation of the 
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relationship and more anger and distress than males. F emales' hurt feelings and distress were also 
markedly higher in the intimate best friend context. The researchers believe that the more extreme 
negative feelings of females may in part be related to the social atmosphere of their intimate 
friendships. F emales' expectations of friendships include intimacy and disclosing of private 
information, and this type of relationship does not react weIl to negative behaviors like teasing or 
name calling. In contrast to females, males did not react with the same degree of negative emotion 
in response to the negative hypothetical events. Given that a certain level of agnostic behavior is 
normative in males' groups, it is not surprising that they did not react as negatively to the conflict 
situations. Furthermore, the dynamics of males' groups allows for conflict, competition and 
aggression to occur without the breakdown of the friendship (Maccoby, 1998). 
Recently, Benenson and Christakos (in press) conducted a study that directly assessed the 
stability of children and adolescent friendships. The researchers recruited participants from grades 
5, 7, and 9 and conducted four part interviews with them. The first section of the interview 
consisted of two general questions about friendships; number of close friends and satisfaction with 
these friends. The second section consisted of eliciting the names of each participant's very close 
friends about whom aIl further questions were asked. In this section, frequency of contact with 
each friend was named, duration of each friendship, and the social context of each friendship 
(other friends, family members) was obtained. The third section assessed each participant's beliefs 
about how they would feel about the break-up of each oftheir friendships, how much the 
potential break-up with each oftheir friends would change their lives, and whether each friend had 
ever actually done something to hann the friendship. The final section concerned former 
friendships including the frequency and the participant's actual reactions to the break-up of the 
friendships. Analyses examining each participant's close friend demonstrated that females' 
friendships were of a shorter duration than males' friendships, that more females' than males' 
close friends already had done something to hurt the friendship, and females were found to have 
had more former close friends than males. Nevertheless, females and males did not differ in their 
total numbers of close friends or in their satisfaction with their friendships overall. These results 
were remarkably consistent across the three grade levels represented in the study. 
These results in combination with Wright (1982) and Whitesell and Harter (1996) provide 
support for the notion that once a conflict has emerged in a friendship, the dyadic structure of 
female friendships appears to be more fragile to dissolution compared to males' group friendships. 
The Expression of Aggression within a Friendship 
When faced with conflict, both males and females have been found to respond with 
aggressive behaviors. In general, males are found to use overt aggression more than females, 
whereas, females use more covert forms of aggression when involved in a conflict. Overt 
aggression is typically directed towards others outside of the aggressor' s peer group and includes 
behaviors such as hitting, kicking, or yelling (Baumeister, Smart, & Borden 1996). This form of 
aggression has been found to be stable from childhood to young adulthood, and Parke and Slaby 
(1983) suggest that it is as stable as intelligence (Cairns, Cairns, Neckerman, Ferguson, & 
Gariepy, 1989; Graham & Juvonen, 1998). Overt aggression is found more commonly among 
males than females (Maccoby, 1990), with the exception of one specific context involving spousal 
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abuse (Moffitt, Caspi, Rutter, & Silva, 2001). In the spou sai abuse literature, women and men are 
found to be equally abusive towards their spouse. In a longitudinal study done by Moffitt and 
colleagues (Moffitt et a1., 2001), they found that at age 21, females reported as much physical 
violence towards their partners as men did. Females were also found to have perpetrated the 
violence significantly more than males and females were found to abuse their partners in excess of 
any provoking effects by their spouse. 
A form of aggression that is more salient for females is relational aggression (Crick & 
Grotpeter, 1995). Relational aggression is a more covert form of aggression that is not easily 
detected by outside observers. This form of aggression is typically expressed within a friendship 
and is characterized by behaviors that harm peers through purposeful manipulation and damage of 
peer relationships (Crick & Grotpeter, 1995). Relationally aggressive behaviors may include: 
ignoring a peer, telling a friend they will stop liking them unless the friend does what they say, or 
trying to make other individuals not like a person by spreading rumors about them (Crick & 
Grotpeter, 1995). 
Social aggression, which is closely related to relational aggression, is defined as a type of 
aggression which is directed towards damaging another' s self-esteem and social status via direct 
verbal rejection, negative facial expressions, or spreading rumors (Galen & Underwood, 1997). 
In the research conducted on social aggression, females report that they were familiar with tbis 
type ofbehavior and view it as hurtful (Galen & Underwood, 1997). Similar to relational 
aggression, social aggression is a more covert form of aggression that females are able to use 
without being reprimanded by persons of authority since tbis behavior is usually not noticed by 
anyone but the victim. 
Indirect aggression is another form of aggression that females have been found to engage 
in. Bjorkqvist and Niemela (1992) claim there is no reason to believe that females are less hostile 
and less prone to get into conflicts than males, rather they simply use different strategies when 
angry (i.e., indirect aggression). Indirect aggression is a form of social manipulation that occurs 
when an aggressive individual manipulates other individu ais to attack the victim, or, by other 
means, makes use of the social structure in order to harm the target person, without being 
personally involved in the attack (Bjorkqvist, Osterman, & Kaukiainen, 1992). One of the most 
important features of indirect aggression is that the aggressor may remain unidentified, thereby 
avoiding direct confrontation or retaliation. 
The common element that underlies relational aggression, social aggression and indirect 
aggression is that aH three forms of aggression are covert forms of aggressive behavior that 
females can use to inflict harm upon others when angry. Females have been found to engage in aH 
three forms of aggression across varying developmentallevels (Bjorkqvist and Niemela, 1992; 
Crick & Grotpeter, 1995; Galen & Underwood, 1997; Sinclair, 2000). 
Withdrawn aggression is a concept that has recently received attention in the 
psychologicalliterature. A withdrawn aggressive individu al is described as a person who is 
desirous ofbehaving aggressively towards another person, but at the same time they feel a need to 
withdraw from the situation and keep their anger inside without confronting anyone. The 
behavioral style ofwithdrawn aggression has been validated in observational research by Serbin 
and colleagues (Serbin, Lyons, Marchessault, Schwartzman, Ledingham, 1987) in which they 
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found withdrawn aggressive children to differ from their aggressive peers by receiving one and a 
half times more acts of aggression than they elicited towards peers. In a peer nomination study, 
Milich and Landau (1984) found that withdrawn aggressive children are perceived by their peers 
to be low in popularity and high in rejection. In contrast to the withdrawn aggressive children, the 
aggressive children were liked by sorne children and disliked by other children. The observational 
data confirmed these results since the children engaged in both positive and negative interactions 
with their peers. These results reinforce the necessity of including many dimensions of aggressive 
behavior when attempting to understand children' s aggressive behavioral responses. 
Hypotheses 
Objective of the Present Study 
The objective of the study was to assess children's and adolescents' perceptions of the 
ways in which peers respond to stressful conflicts that occur amongst them. The primary concern 
of this study was to understand the social contexts (dyad relationship versus a group relationship) 
in which aggression was most likely to occur in response to a stressful conflict involving a 
betrayal. The secondary concern was to investigate whether the social atmosphere (a compatible 
relationship versus an incompatible relationship) of the dyad and group relationships would impact 
the endorsement of aggressive responses. 
1) Based on the objectives of the study, it was hypothesized that participants in the 
present study would report that once a conflict erupts, dyadic relationships would be more likely 
to elicit aggressive reactions compared to groups, irrespective of the gender of the respondents. 
To test this hypothesis, participants were asked to speculate on the likelihood of aggressive 
responses for their respective gender in both the dyad and group contexts. 
2) In addition to the social context variable (i.e., dyad versus group) a second variable 
of interest involved the social atmosphere of the relationship (i. e., compatible versus 
incompatible). Since females engage in more intimate same-sex friendships than males, 
compatibility was hypothesized to be more important for them than for males. There it was 
hypothesized that females would be particularly sensitive to betrayal that occurred in a dyadic 
relationship that was compatible. Thus, a 3-way interaction was predicted between social context 
X gender X compatibility. 
3) The types of aggressive responses that participants were asked to con si der 
included overt, covert and withdrawn aggression. In order to explore whether the type of 
aggressive reactions would be related to the social context (i.e., dyad versus group) and/or the 
social atmosphere of the relationship (i.e., compatible dyad and group versus incompatible dyad 
and group), aU three forms were inc1uded. No specific hypotheses were generated regarding 
which one participants believed would be most likely to be used. 
4) A final interest of this study was to examine potential developmental changes 
among the participants in their peer ratings of aggressive responses for the dyad and group social 
contexts and therefore, three age levels were included in this study. 
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CHAPTER3 
Method 
Participants 
The participants were 167 females and 199 males from grades 1 (67 females, 60 males), 5 
(55 Females, 61 Males) and 10 (46 Females, 78 Males) from a mid sized central city in Canada. 
At the elementary schoollevel, the participants came from three schools and at the high school 
level the participants came from two schools. The mean ages in years of the females at each grade 
level were 6.18 (SD = 0.42) for grade 1, 10.02 (SD = 0.30) for grade 5, and 15.52 
(SD = 0.66) for grade 10. The mean ages ofthe males at each grade level were 6.25 (SD = 0.44) 
for grade 1, 10.21 (SD = 0.45) for grade 5, and 15.60 (SD = 0.71) for grade 10. The 
socioeconomic status of the participants ranged from middle to upper middle class and aIl of the 
participants were English speaking. 
For the ethnicity status of the participants, the following is the breakdown by gender and 
grade for those participants who were either Caucasian or from other ethnic backgrounds: Grade 
1 and grade 5 females, 87% Caucasian and 13% other ethnic backgrounds; grade 10 females, 89% 
Caucasian and 11% other ethnic backgrounds; grade 1 males, 88% Caucasian and 12% other 
ethnic backgrounds; grade 5 males, 84% Caucasian and 16% other ethnic background; grade 10 
males, 85% Caucasian and 15% other ethnic background. AlI of the participants were treated in 
accordance with the ethical guidelines of the American and Canadian Psychological Associations. 
Measures 
Objective. The objective of the study was to assess children's and adolescents' perceptions 
of the way in which peers respond to stressful conflicts that occur amongst them. A measure was 
developed to simulate, as close as possible, realistic stressful events that might typically arise in 
the daily lives of school age children and adolescents. The main objective of this study was to 
understand the social contexts (i.e., dyad versus group) in which aggression is most likely to 
occur in response to a stressful conflict involving a betrayal. 
The questionnaire measure used to assess aggression responses in children and adolescents 
was entitled "The Peer Report Measure: Social Context and Aggression" (Sinclair, Dolenszky, & 
Benenson, 2002). The first part ofthe measure required participants to listen to either a social 
scenario (i.e., someone who had been a member ofa club was asked to leave) or an academic 
scenario (i.e., someone was given a bad grade by a peer) that described a conflict between two 
protagonists. The conflict that occurred between the two protagonists occurred several months 
after they had been working together on either a school project or a social club. In one context, 
the conflict occurred between two protagonists with no other people involved (i.e., dyad context), 
and in the second context, the conflict was between two protagonists, however four other people 
were also involved in the conflict (i.e., group context). The conflict that occurred between the 
two protagonists, involved a severe betrayal by one person towards the other in which the 
motivation for the wrong doing was unclear and unjustified. In one version of the scenarios, the 
two protagonists had a compatible relationship with each other while they worked together, while 
in the second version, the two protagonists had an incompatible relationship with each other. It is 
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important to note that even in the incompatible version of the academic and social scenario; the 
motivation for the wrong doing is still unjustified. The main theme of the two scenarios is that 
one person commits a severe wrong doing against the other and the motivation for the 
wrongdoing is un justifie d, and it is clear that the relationship between the two protagonists has 
been threatened by the wrongdoing. 
Scenarios 
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The following are the compatible academic and social scenarios that were presented to the 
participants, including the two types of contexts (i.e., dyad, group). The incompatible version of 
the scenarios is presented in Appendix A (see Appendix A). The only difference between the 
compatible and incompatible scenarios is that in the compatible scenarios the two protagonists 
"have gotten along very weIl together and they've been agreeing on aIl the decisions involved in 
the project", whereas in the incompatible scenarios the two protagonists "have not gotten along 
very weIl together, and they've been constantly disagreeing on aIl the activities that they are 
doing". 
The scenarios will be presented below for only the female version; however, there was 
both a female and male version that was administered to the participants (see Appendix B for the 
male version of the scenarios). Females were asked to listen to a female version of the scenario 
and males were asked to listen to a male version of the scenario. 
Academic Scenario 
Dyad interaction with a compatible relationship. Holly and Sandra have been working 
together on a very important school project. The project has been a yearlong project in which 
both Holly and Sandra have worked equally hard. They have put aIl their energy and spare time 
into this project. The two girls have gotten along very weIl together, and they've been agreeing on 
aIl the decisions involved with the project. The teacher has asked the students to grade the other 
person' s work. The grade that each student receives from the other will be her final grade for that 
project. Holly gave Sandra a good mark, so Sandra received a good mark from the teacher for 
her project. Sandra, however, gave Holly a bad mark, so Holly received a bad mark from the 
teacher for her project. Holly is very upset. How do you honestly think Holly feels about what 
happened? 
Group interaction with a compatible relationship. Joyce and Colleen and four other girls 
have been working together on a very important school project. The project has been a yearlong 
project in which Joyce, Colleen and the four other girls have worked equally hard. They have put 
aIl their energy and spare time into this project. The group of girls have gotten along very well 
together, and they've been agreeing on aIl the decisions involved with the project. The teacher has 
asked the students to decide what mark each member of the group should get. The grade that 
each student receives from the others will be her final grade for that project. Joyce told everyone 
that Colleen should get a good mark for her project, so Colleen received a good mark from the 
teacher for her project. Colleen, however, told everyone that Joyce should get a bad mark for her 
project, so Joyce received a bad mark from the teacher for her project. In the end, three of the 
girls in the group, including Colleen, ended up receiving good marks for their projects, and the 
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other three girls, including Joyce, ended up receiving bad marks for their projects. Joyce and the 
other two girls are very upset. How do you honestly think Joyce feels about what happened? 
Social Scenario 
Dyad interaction with a compatible relationship. Sandra decided to create a girl's club at 
her school. AlI the students are excited about the club. Sandra chooses Holly from her class to 
help her with the club. Other children from the class will be chosen to join the club later. Sandra 
and Holly are the first members of the club. The two girls have been members of the club for 
several months and have done lots of things together. The two girls have gotten along very well 
together, and they've been agreeing on aIl the activities that they are doing. Suddenly, one night, 
Sandra decides that she does not want Holly to be a member ofthe club anymore. The next day, 
Sandra tells Holly that she can't be a member of the club. Sandra does not give any reason at aIl 
and the club continues with only Sandra. Holly is very upset. How do you honestly think Holly 
feels about what happened? 
Group interaction with a compatible relationship. Colleen has decided to create a girl's 
club at her school. AlI the students are excited about the club. Colleen chooses Joyce and four 
other girls from her class to help her with the club, so aIl six girls are members of the club. The 
group of girls have been members of the club for several months and have done lots of things 
together. The group of girls have gotten along very well together, and they've been agreeing on 
aIl the activities that they are doing. Suddenly, one night, Colleen decides that she does not want 
Joyce and two of the other girls to be members of the club. Colleen discusses her thoughts with 
the two girls that she wants to keep in the club and they agree with her decision. The next day, 
Colleen and the two girls that are staying in the club tell Joyce and the other two girls that they 
can't be members of the club. Colleen and the two girls that are staying in the club do not give 
any reason at all and the club continues to meet without Joyce and the two other girls. Joyce and 
the two other girls who were told to leave the club are very upset. How do you honestly think 
Joyce feels about what happened? 
The second part of the questionnaire measure required the participants to rate on a 4-
point scale the likelihood that the victim would use aggression in response to the stressful conflict 
scenarios. The three types of aggression that were included in the measure were overt, covert and 
withdrawn aggression. 
The overt aggression items were modified items based on the Diagnostic and Statistical 
Manual of Mental Disorders-Fourth Edition (DSM-IV-TR, 2000), the Child Behavior Checklist 
(CBCL, Achenbach, 1991a), the Youth Self Report (YSR, Achenbach, 1991b), and the overt 
measures used by Crick and Grotpeter (1995, 1996). Although an attempt was made to utilize 
the relational measures described by Crick and Grotpeter (1995, 1996) and found by Crick and 
her colleagues (Crick et al., 1997) with preschoolers, it was difficult to modifY these precise 
measures to fit the format of the questionnaire in the current study. Consequently, only measures 
characterized as indirect or social aggression were included. These items were based on scales 
designed to measure indirect social aggression (Bjorkqvist, Osterman, & Lagerspetz, 1994; Galen 
& Underwood, 1997; Osterman et al., 1994; Paquette & Underwood, 1999) and also were 
modified to fit the scenarios. For withdrawn aggression, the two items were taken from existing 
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measures ofwithdrawn aggression as well as based on observational research done on this 
subgroup of children (Serbin, Lyons, Marchessault, Schwartzman, Ledingham, 1987; Schwartz, 
Chang & Farver, 2001). These items were also modified to fit the scenarios. 
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The four overt aggression items were yeU at the other person; hit, kick, or punch the other 
person; break sorne thing that belongs to the other person; and steal sorne thing that belongs to 
the other person. The three covert aggression items were say mean things about the other person 
behind their back; roll their eyes or snub their nose at the other person; and make mean or ugly 
faces at the other person. The two withdrawn aggression items were do something to get back at 
the other person and stay away from other students. The items were scored on a scale from 0 to 3 
(i.e., "Not/Definitely Not = 0, "Once or Twicel Probably Not" = l, "Sorne timeslProbably" = 2, 
and "A 10tlDefinitely" = 3. 
The format ofthe response measures was based on one created by Kovacs (1980) for use 
with primary school age children. For each measure, four alternatives were presented. For 
example, for the measure "hit, kick, or punch the other person," each participant was asked to 
select one of four alternatives: 
Holly will hit, kick, and punch Sandra a lot because of what happened. 
Holly will hit, kick, and punch Sandra a few times because ofwhat happened. 
Holly will hit, kick, and punch Sandra once or twice because ofwhat happened. 
Holly will not hit, kick or punch Sandra. 
Likewise, for the measure "say mean things about the other person behind their back," 
each participant was asked to select one of four alternatives: 
Holly will say a lot of mean things about Sandra behind her back because of what 
happened. 
Holly will say sorne mean things about Sandra behind her back because ofwhat 
happened. 
Holly will say 1 or 2 mean things about Sandra behind her back because of what 
happened. 
Holly will not say mean things about Sandra behind her back. 
Procedure 
A certificate of ethical acceptability for research involving human subjects was first 
obtained in the Faculty of Education at McGill University. Prior to contacting the school boards, a 
small informaI pilot study was done with children and adolescents representing the three 
developmental periods that were of interest. Based on the valuable feedback from the participants 
in the pilot study, minor changes were made to both the scenarios and the measure. The 
modifications to the study were re-subrnitted to the Faculty of Education, and approval was again 
granted (see Appendix C). Two school boards were then contacted in order to obtain permission 
to conduct the study in their schools. After obtaining official approval to approach principals, 
individual meetings with school principals were scheduled. In the end, three elementary schools 
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and two high schools agreed to participate in the study. Following agreement with the principals 
to conduct the study, consent forms were sent home for the parents to sign and oruy those 
students who received parental consent were eligible to participate in the study (see Appendix D). 
The scenarios and the aggression measure were administered to children and adolescents 
by four female researchers. The data collection proceeded on two different days, and to minimize 
carry over effects the administration of the two scenarios was separated by 6 to 8 weeks. The 
children were also seen on a third day to participate in a discussion on conflict resolution. The 
purpose of the conflict resolution discussion was to provide a brief clinical intervention regarding 
the appropriate way to handle conflict. 
For the actual study, the participants in elementary school and high school were asked to 
give their opinions on how a typical individual their age would respond to a conflict involving 
either a school project or a social event. Specifically, children and adolescents were shown 
pictures of typical children and adolescents their age and of the same gender and asked to rate 
how these individuals would respond to a conflict in the differing contexts. The researchers 
counterbalanced who the protagonists were in the photographs and also varied their names to 
protect against biased responses based on the physical appearance of the individuals and the 
popularity or lack ofpopularity oftheir names. In all there were 12 sets ofpictures, 4 sets for 
each grade level (i.e., a picture of2 females in a dyad, 2 males in a dyad, 6 females in a group, and 
6 males in a group). The scenarios were pre-recorded onto an audio tape with a female voice used 
to record the female scenario and a male voice to record the male scenarios. The participants were 
asked to listen to the scenario while a female researcher pointed to the photograph of 
children/adolescents. 
Grade 1 children were individually taken out of the classroom for approximately 25 
minutes. The children were asked to listen to a scenario and then answer the questions that the 
researchers asked of them. Before completing the aggression measure, the researchers verified 
that each child understood the story by asking the child to reiterate the main points of the story. If 
a child had difficulty comprehending the story, the story was repeated until the child clearly 
understood what the story was about. Similarly, each item on the aggression measure was read 
aloud to each child and explanations or definitions were provided to those participants who 
expressed difficulty. For grade 5, small groups of 5 to 10 children were taken out of the 
classroom and to a quiet room in which they heard a scenario and were asked to respond to the 
questions on the aggression measure. It took approximately 20 minutes for the students to 
complete the measure. The grade 10 adolescents were administered the audio tape of the scenario 
in their classroom and were then asked to fill in the aggression measure which took approximately 
20 minutes. Students who did not participate were asked to work on something else quietly at 
their desks. The project was conducted at a time recommended by the principal, so that the 
project was the least disruptive to the classroom. Students' names were kept confidential and 
students were free not to respond to any questions and to withdraw from the study at any time 
without penalty. 
The children and adolescents that participated in the study were randomly divided into 
eight groups at each grade level (see Table 1). One group of participants received the 
questionnaire with a dyad scenario (academic or social/compatible or incompatible) on day one 
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foHowed by a group scenario on day two. A second group received the group first then dyad for 
the same scenario. For example, one group of children listened to the academic-compatible-dyad 
scenario on day one and then on day two they were asked to listen to the academic-compatible-
group scenario. A second group of children were asked to listen to the academic-compatible-
group scenario on day one and then the academic-compatible-dyad scenario on day two. Each 
group of participants only listened to one version of the scenario (e.g., academie-compatible or 
academie-incompatible or social- compatible or social-incompatible). The following table lists the 
scheduled administration of the questionnaire that involved aH possible versions and was 
counterbalanced (See Table 1). 
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Table 1 
A Pictorial Representation of the Scheduled Administration of the Questionnaires 
Group 
1 
2 
3 
4 
5 
6 
7 
8 
Day 1 
Academic-compatible-dyad 
Academie-compatible-group 
Academic-incompatible-dyad 
Academie-incompatible-group 
Social-compatible-dyad 
Social-compatible-group 
Social-incompatible-dyad 
Social-incompatible-group 
Day 2 
Academie-compatible-group 
Academic-compatible-dyad 
Academie-incompatible-group 
Academic-incompatible-dyad 
Social-compatible-group 
Social-compatible-dyad 
Social-incompatible-group 
Social-incompatible-dyad 
28 
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CHAPTER4 
Re suIt s 
In order to assess the relations among the variables in this study, correlation matrices were 
examined (see Tables 2,3,4, 5,6, 7). Upon inspection of the correlation matrices, low to 
moderate relations were found. Generally, moderately high relations were found between the 
overt and covert aggression variables. Slightly lower relations were found between the withdrawn 
aggression variables and the two other aggression variables (overt, covert). 
Repeated measures analyses ofvariance (ANOVAs) were conducted on each dependent 
variable (i.e., overt aggression, covert aggression, withdrawn aggression), with sex, grade, and 
compatibility status as the independent variables and context (dyad versus group) as the repeated 
factor. Tukey's follow-up tests,p < .05, were conducted where appropriate. Since the type of 
scenario (academie/social) was not ofinterest, it was not entered as a variable. Originally, order 
was also entered as an independent variable. Because it did not interact significantly with the other 
variables, it was omitted from the final analysis. 
Overt Aggression: Significant Results 
For overt aggression, there was a significant main effect ofgender, F(l, 355) = l8.28,p < 
.001, with males (M = 1.19, SD = .87) reporting significantly higher levels of overt aggression 
than females (M= .82, SD = .70). 
There was a significant two way interaction between gender and grade, F (2, 355) = 8.11, 
P < .001, with Tukey's tests demonstrating that grade 10 males (M = 1.44, SD = .84) reported 
significantly higher levels of overt aggression compared to grade 1 males (M = .87, SD = .94) and 
females in grade 5 (M = .87, SD = .58) and 10 (M = .67, SD = .45). There was also a significant 
two-way interaction between gender and compatibility status, F (1,355) = 4.l6,p < .05, with 
Tukey's tests showing that males' compatible (M = 1.13, SD = .80) and incompatible (M = 1.24, 
SD = .92) scores were significantly higher than females' incompatible scores 
(M = .74, SD = .68), but not significantly higher than females' compatible scores (M = .90, 
SD= .72). 
Finally, there was a significant 2-way interaction between sex and social organization, F 
(1,355) = 4.59,p <.05, though follow-up tests did not attain significance. This two-way 
interaction was further qualified by the predicted three-way interaction of gender by context by 
compatibility statu s, F (1,355) = 3.64,p < .05. Table 8 displays the relevant means (see Table 8). 
A post-hoc Tukey test, p < .05, indicated that as expected, females' reports of overt aggression 
were significantly higher in the compatible dyad context compared to their compatible group 
context, incompatible dyad and incompatible group context. Therefore, the context in which 
females expected the most overt aggression was within the compatible dyad context. 
Overt Aggression: Nonsignificant Results 
For the between effects, there were no differences in the levels of overt aggression 
reported by participants in the three grade levels, F (2, 355) = 1.82, n.s., or for participants who 
listened to the compatible scenario compared to the incompatible scenario, F (1,355) = .01, n.s. 
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Table 2 
lntercorrelations between Grade 1 Female (n = 35) and Males , (n = 25) Reports of Aggression in the Compatible Context 
Variable 1 2 3 4 5 6 
1. Overt dyad aggression .62** .81 *** .64** .46* .27 
2. Overt group aggression .77*** .32 .74*** .09 .27 
3. Covert dyad aggression .76*** .72*** .39 .25 -.05 
4. Covert group aggression .61 *** .61 *** .59*** .22 .28 
5. Withdrawn dyad aggression .58*** .43* .63*** .49** .23 
6. Withdrawn group aggression .30 .34* .47** .68*** .22 
Note. Males are above the diagonal and females are below the diagonal. 
*p < .05. **p < .01. ***p < .001. 
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Table 3 
Intercorrelations between Grade 1 Female (n = 32) and Males' (n = 35) Reports of Aggression in the Incompatible Context 
Variable 1 2 3 4 5 6 
1. Overt dyad aggression .81*** .79*** .69*** .72*** .49** 
2. Overt group aggression .72*** .73*** .74*** .78*** .56** 
3. Covert dyad aggression .90*** .70*** .64*** .66*** .37* 
4. Covert group aggression .67*** .84*** .68*** .71 *** .73*** 
5. Withdrawn dyad aggression .48** .46** .40* .37* .50** 
6. Withdrawn group aggression .31 .60*** .32 .55** .30 
Note. Males are above the diagonal and females are below the diagonal. 
*p < .05. **p < .01. ***p < .001. 
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Table 4 
lntercorrelations between Grade 5 Female (n = 30) and Males , (n = 27) Reports of Aggression in the Compatible Context 
Variable 1 2 3 4 5 6 
1. Overt dyad aggression .50** .73*** .59** .67*** .21 
2. Overt group aggression .67*** .30 .70*** .17 .35 
3. Covert dyad aggression .58** .48** .77*** .60** .23 
4. Covert group aggression .34 .74*** .49** .34 .38* 
5. Withdrawn dyad aggression .54** 5"** . -' .60*** .51 ** .26 
6. Withdrawn group aggression .57** .60*** .36* .53** .64*** 
Note. Males are above the diagonal and females are below the diagonal. 
*p < .05. **p < .01. ***p < .001. 
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Table 5 
Intercorrelations between Grade 5 Female (n =25) and Males , (n =34) Reports of Aggression in the Incompatible Context 
Variable 1 2 3 4 5 6 
1. Overt dyad aggression .62*** .77*** .59*** .54** .29 
2. Overt group aggression .70*** .57*** .72*** .81*** .58*** 
3. Covert dyad aggression .70*** .60** .70*** .59*** .36* 
4. Covert group aggression .58** .64** .79*** .75*** .60*** 
5. Withdrawn dyad aggression .63** .38 .56** .38 .65*** 
6. Withdrawn group aggression .53** .46* .46* .51 * .35 
_Note. Males are above the diagonal and females are below the diagonal. 
*p < .05. **p < .01. ***p< .001. 
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Table 6 
Intercorrelations between Grade la Female (n = 22) and Males , (n = 46) Reports of Aggression in the Compatible Context 
Variable 1 2 3 4 5 6 
1. Overt dyad aggression .73*** .72*** .55*** .53*** .31 * 
2. Overt group aggression .41 .42** .69*** .20 .40** 
3. Covert dyad aggression .25 .53* .57*** .57*** .27 
4. Covert group aggression -.08 .59** .55* .19 .35* 
5. Withdrawn dyad aggression .35 .50* .52** .33 .48** 
6. Withdrawn group aggression -.01 .45* .44* .85*** .32 
Note. Males are above the diagonal and females are below the diagonal. 
*p < .05. **p < .01. ***p < .001. 
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Table 7 
Intercorrelations between Grade 10 Female (n =24) and Males , (n =32) Reports of Aggression in the Incompatible Context 
Variable 1 2 3 4 5 6 
1. Overt dyad aggression .52** .51 ** .30 .61 *** .55** 
2. Overt group aggression .55** .55** .35* .47** .48** 
3. Covert dyad aggression .85*** .39 .57** .61 *** .38* 
4. Covert group aggression .59** .63** .56** .46** .66*** 
5. Withdrawn dyad aggression .74*** .55** .65** .56** .58*** 
6. Withdrawn group aggression .40 .40 .32 .75*** .33 
Note. Males are above the diagonal and females are below the diagonal. 
*p < .05. **p < .01. ***p < .001. 
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Table 8 
Means and Standard Deviations for Elementaly and High School Males and F emales for Overt Aggression 
Compatible Incompatible 
Overt Aggression 
Male 
Female 
Dyad 
M SD n 
1.08 .86 99 
.99a .82 86 
Group 
M SD n 
1.18 .91 99 
.81b .75 86 
Dyad 
M SD n 
1.24 1.00 101 
.75b .75 81 
Note. Means with different letter superscript in the same row are significantly different (p < .05). 
Group 
M SD n 
1.24 1.01 101 
.72b .73 81 
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The following interactions were nonsignificant: Grade X compatibility status, F (2, 
355) = .85, n.s., gender X grade X compatibility status, F (2,355) = .12, n.s., context X 
grade, F (2, 355) = 2.10, n.s., context X compatibility status, F (1, 355) = .47, n.s., 
context X grade X gender, F (2, 355) = 1.90, n.s., context X grade X compatibility statu s, 
F (2, 355) = 1.06, n. s., and context X gender X grade X compatibility status, F (2, 355) = 
1.44, n.s. 
Covert Aggression: Significant results 
The level of covert aggression reported by the participants differed by grade level, 
F (2, 356) = Il.67, P < .001, with Tukey's tests revealing that grade 1 children (M = .97, 
SD = .91) reported significantly less covert aggression compared to grade 5 (M = 1.42, 
SD = .78) and 10 (M = 1.44, SD = .77) students. The same predicted effect that was 
obtained for overt aggression was also found for the covert aggression variable. As 
expected, there was a significant interaction between gender, context and compatibility 
status, F (1,356) = 5.18, P < .05 (For means, see Table 9). Tukey's test,p < .05, 
demonstrated that females' reports of covert aggression in the compatible dyad context 
were significantly higher than their reports of aggression in the compatible group context, 
the incompatible dyad and incompatible group context. 
Covert Aggression: Nonsignificant Results 
There were no significant results for the main effect of gender, F (1, 356) = .56, 
n.s., and compatibility status, F (1, 356) = .55, n.s. The following interactions were 
nonsignificant: Gender X grade, F (2,356) = 2.24, n.s., gender X compatibility, F (1,356) 
= .48, n.s., grade X compatibility, F (2,356) = 2.01, n.s., gender X grade X compatibility, 
F (2, 356) = .75, n.s., context X gender, F (l, 356) = 2.47, n.s., context X grade, F (2, 
356) = .98, n.s., context X compatibility, F (1,356) = .25, n.s., context X gender X grade, 
F (2, 356) = .35, n.s., context X grade X compatibility, F (2, 356) = 1.64, n.s., and 
context X gender X grade X compatibility, F (2,356) = 2.71, n.s. 
Withdrawn Aggression: Significant Results 
For withdrawn aggression, there was a main effect of grade, F (2, 356) = 6.12, P < 
.05, with Tukey's tests revealing that grade 1 children (M = 1.05, SD = .70) reported 
significantly lower levels of withdrawn aggression compared to grade 5 children (M = 
1.35, SD = .61) but not grade 10 adolescents (M = 1.22, SD = .63). There was also a main 
effect of gender, F (1, 356) = 4.31, P < .05, with males (M = 1.27, SD = .66) reporting 
significantly higher levels of withdrawn aggression compared to females (M = 1.12, SD = 
.66). 
There was a significant two way interaction between context and grade, F (2,356) 
= 6.69,p < .01. Tukey's test showed that grade 1 reports ofwithdrawn aggression in the 
group context (M = .91, SD = .85) were significantly lower than their reports in the dyad 
context (M = 1.18, SD = .88). In addition, their reports of aggression in the group context 
were significantly lower than grade 5 and 10 reports for both the dyad (M = 1.30, SD = 
.77; M = 1. 16, SD = .72; for grade 5 and 10, respectively) and group context (M = 1.41, 
SD = .65; M = 1.28, SD = .76; for grade 5 and 10, respectively). 
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Similar to the results obtained for overt and covert aggression, there was an 
expected significant three way interaction between gender, compatibility status and 
context, F (1, 364) = 5.86, P < .05 (for Means, see Table 10). Tukey's test revealed that 
females' responses for the dyad compatible context were significantly higher than their 
reports ofwithdrawn aggression in the compatible group context and the incompatible 
dyad context, but not in the incompatible group context. 
Withdrawn Aggression: Nonsignificant Results 
The main effect of compatibility status, F (1, 356) = .15, was nonsignificant. The 
following interactions were all nonsignificant: Gender X grade, F (2, 356) = 2.68, n.s., 
gender X compatibility status, F (1, 356) = .30, n.s., grade X compatibility statu s, F (2, 
356) = .94, n.s., gender X grade X compatibility status, F (2, 356) = 2.92, n.s., context X 
gender, F (1, 356) = 2.47, n.s., context X grade, F (2, 356) = .98, n.s., context X 
compatibility, F (1,356) = .25, n.s., context X gender X grade, F (2, 356) = .35, n.s., 
context X grade X compatibility, F (2, 356) = 1.64, n.s., and context X gender X grade X 
compatibility, F (2,356) = 2.71, n.s. 
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Table 9 
Means and Standard Deviations for Elementary and High School Males and Females for Covert Aggression 
Compatible Incompatible 
Covert Aggression 
Male 
Female 
Dyad 
M SD n 
1.29 .87 99 
1.38a .86 86 
Group 
M SD n 
1.44 .93 99 
1.16b .91 86 
Dyad 
M SD n 
1.30 1.04 101 
1.16b .93 81 
Note. Means with different letter superscript in the same row are significantly different (p < .05). 
Group 
M SD 11 
1.26 1.00 101 
1.16b .98 81 
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Table 10 
Means and Standard Deviations for Elementary and High School Males and Females for Withdrawn Aggression 
Compatible Incompatible 
Dyad Group Dyad Group 
M SD n M SD n M SD n M SD 11 
Withdrawn Aggression 
Male 1.18 .68 99 1.35 .65 99 1.31 .90 101 1.23 .83 101 
Female 1.27a .81 86 1.02b .88 86 1.06b .76 81 1.14 .75 81 
Note. Means with ditferent letter superscript in the same row are significantly ditferent (p < .05). 
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CHAPTER5 
Discussion 
The results of this study reveal that, as predicted, females believed that significantly more 
aggressive responses would occur in the compatible dyad context compared to the group 
compatible context and the dyad and group incompatible contexts. This result was obtained for 
aH three forms of aggression. Further, this finding was consistent across the three deve10pmental 
levels. 
In contrast to the female results, and contrary to the hypothesis, males did not report 
different levels of aggressive responses based on the social context or atmosphere. Rather, they 
reported similar levels across the four contexts and three developmentallevels. Males did 
however report a higher level of overt and withdrawn aggression than females. There were no 
gender differences in the aggressive responses for covert aggression. 
Higher Levels of Aggression in the Compatible Dyad 
The strongest finding in this research project involved females who reported that 
significantly more aggressive responses would occur in the compatible dyad context compared to 
the other three contexts. This finding occurred across aH three grade leve1s and was consistent for 
aH three forms of aggression. 
Research demonstrates that the one context in which females report levels of aggression 
similar to males is within intimate relationships (Baumeister & Sommer, 1997). In a theoretical 
article by Baumeister and Sommer (1997), they argue that in order to have an accurate 
understanding offemales' aggression, an examination of the many different social spheres in 
which aggression occurs needs to be done. In their review of the literature, the one social setting 
in which females are clearly as aggressive as males if not more is in close intimate relationships. It 
is primarily the presence of an intimate and closed relationship that appears to elicit aggressive 
behavior in females. 
Further support for this aggressive trend is found in a meta-analytic study done by Archer 
(2002). The consistent result in this expansive literature review involved males and females 
engaged in equallevels of physical aggression when involved in intimate dyad relationships. 
Females were as likely as males to initiate and foHow through with aggressive acts towards their 
significant other. In reviewing the literature, Archer also considered the severity of physical 
aggression that was directed toward intimate partners. Men were found to be more likely to 
engage in the most serious forms of aggression such as beating their partner, choking them, or 
threatening them with a weapon. W omen were found to hit, kick and bite their partners more than 
their male counterparts and they were also more likely to hit their partners with an object. When 
he included unpublished research, Archer also found that females used more physical aggression 
towards their male partners than vice versa. Archer speculated that since the results of the 
unpublished research were not consistent with the traditional belief that women are 
nonaggressive, the results were not publishable in prior years (Archer, 2002). 
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In a fairly recent study on violence amongst college dating partners, Shook, Gerrity, Jurich 
and Segrist (2000) questioned students about their use of verbal and physical aggression in 
intimate dating re1ationships. The undergraduate and graduate students were asked to fill out 
questionnaires that concerned problems that may or may not occur in dating relationships. The 
results of this study showed that females used physical aggression more towards their partners 
than males. In fact, females were nearly twice more likely to endorse physical aggressive acts 
towards their partners. When questioned about verbal aggression, males and females reported a 
similar frequency of use. 
The results of the above presented studies in which females endorsed as much aggression 
as males and sometimes more in intimate compatible dyads is consistent with the aggressive 
finding in the present study in which females reported that the most aggressive responses would 
occur in the intimate compatible dyad compared to the compatible group, incompatible dyad and 
incompatible group context. Thus, the social setting in which females are willing to use the most 
aggressive behavior of any form (i.e., overt, covert, withdrawn) in response to being betrayed is 
within the intimate compatible dyad setting. 
Consequences of Using Aggression within Intimate Relationships 
Given that females are more likely to use overt, covert and withdrawn aggression in 
intimate compatible dyads, they must also be aware that the repercussions of using such an 
extreme form ofbehavior would more than likely result in the dissolution of the re1ationship. 
Males on the other hand do not appear to endorse more aggression in the dyad compatible 
context compared to the other three contexts (i.e., group compatible, dyad incompatible, group 
incompatible). This result may be indicative offemales' tendency to end intimate relationships 
once conflict occurs, whereas males may not differentiate intimate relationships from others when 
deciding whether aggressive responses are appropriate. 
Females have been found to initiate break ups ofintimate dyad re1ationships more often 
than males when they feel that the relationship is no longer worth their emotional investment. In 
an early study done on relationship dissolution among dating couples, Hill, Rubin and Peplau 
(1976) found that women were more likely than men to initiate breakups. Interestingly, they also 
found that men suffered greater distress than did women after the breakup. They also had 
evidence that suggested that the female-initiated breakups were more emotionally destructive of 
the social bond than male-initiated breakups. These results suggest that females appear to have 
less difficulty with the termination of intimate relationships, when they feellike their needs are no 
longer being met within the relationship. Males on the other hand appear to shy away from ending 
intimate relationships. 
As previously mentioned, in a study by Wright (1982) in which undergraduate male and 
female students were asked to provide opinions on how they would deal with a conflict with their 
close same-sex friend, females were found to be much less forgiving than males. When faced with 
a conflict, females expressed a need to confront their friend and then terminate the relationship, 
whereas males were as likely to confront their friend but they preferred to maintain the 
relationship beyond the conflict. These results coincide with the results in the present study in 
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whieh females reported that aggression was most likely to oeeur in the intimate dyad eontext. 
Males do not appear to be as sensitive to the dynamies of the dyad when faced with a eonfliet. 
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In a study in whieh actual friendship patterns were assessed, Benenson and Christakos (in 
press) direetly measured the stability of children and adolescent friendships. Participants in grades 
5, 7, and 9 were interviewed regarding the number of close friends they have and their satisfaction 
with these friendships. The analysis of the friendship patterns demonstrated that females' 
friendships were of a shorter duration than males' friendships and that more females' than males' 
close friends had done something to hurt the friendship. Females and males did not differ in their 
satisfaction with their friendships overall. These results were remarkably consistent across the 
three grade levels represented in the study. Again, when females are faced with conflicts in their 
intimate dyads, they appear to be vulnerable to the dissolution of the friendship. 
Intimate Nature of Females' Friendships 
The increased negative feelings that females experience when faced with a conflict in a 
dyad may in part be due to the intimate nature oftheir friendships. Females' friendships are 
characterized by intimate conversations, sharing of private information, agreement with each 
other, and turn taking (Maccoby, 1998). In light of the emotional closeness offemale dyad 
members, the manner in which females typically inflict harm on their friends is through relational 
forms of aggression in which the desire is to harm their peers by either excluding them from 
interactions, threatening to withdraw friendship, or gossiping about them (Crick, 1995). These 
behaviors are most effective within female relationships because females typically form a bond 
with one other female which allows them to exchange intimate and private information but also 
serves the role ofisolating them from other peers (Markovits et al., 2001; Parker & Seal, 1996). 
Research by BaIes and Borgatta (1955) and Benenson et al. (2002) have shown that dyad 
members work hard to protect the dyad from the emergence of conflicting perspectives and 
opinions. BaIes and Borgatta (1955) believe that dyad members fear alienating each other by 
asserting conflicting opinions and so they suppress this desire which results in an increase in the 
level of tension within the relationship. 
Based on their desire to maintain harmony in their relationships, dyad members strive 
towards avoiding conflict. Unfortunately, this pro active behavior leaves dyad members with less 
exposure to conflict and thus less experience with conflict resolution (Howe & McWilliam, 2001). 
Females' lack of exposure to conflict and conflict resolution may be one factor that contributes to 
their increased likelihood of ending relationships when they are forced to deal with a conflict that 
has already occurred. 
Males Lack of Differentiation of Aggressive Responses across Contexts 
One possible explanation for why males did not endorse a higher level of aggression in the 
intimate compatible dyad context compared to the other three contexts may have been because 
males felt an absolute need to respond to the betrayal by endorsing aggression regardless of the 
context. Within their group structure, males have much more experience with conflict than 
females who interact in dyads (Howe & McWilliam, 2001). Their increased experience with 
conflict may desensitize them to the specific nuances belonging to different types of relationships. 
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In an observational study done by Howe and McWilliam (2001), they were interested in 
understanding the relationship between gender and the frequency of conflict. The children were 
observed in their nursery school rooms and ranged in age from 3 to 5 years. As expected, the 
male participants were found to engage in significantly more arguments compared to the females. 
The male groups engaged in sixty-five percent of the arguments, whereas the female groups 
engaged in thirty-five percent of the arguments. The arguments that were observed surrounded 
activities involving symbolic play, construction play, sand and water play and individual play. 
In a study examining gender differences in adolescent behaviors, Black (2000) observed 
adolescent participants while they interacted with their best friends. Black was interested in 
gender differences that emerge when adolescents are asked to describe their friendships. One of 
the hypotheses of the study included a prediction that males would be higher in conflict than 
females. In a lab setting, the adolescents and their best friends were asked to sit in different 
rooms. They were then asked to recall a time when they were unable to resolve a conflict. Once 
both participants were able to recount a conflict, they were asked to move to a room where they 
could sit side by side to discuss the unresolved conflict while being videotaped. As the 
participants were encouraged to discuss the unresolved problem they were instructed to try and 
figure out a solution. Once both participants were able to describe the unresolved problem to 
their friend and solutions were provided, they were then asked to fill in a friendship questionnaire. 
Males were found to report more conflict in their relationships compared to females. Females 
also appeared to engage in higher level communicational skills while they tried to resolve the 
conflict. In this study, when females who were still emotionally involved with their friend were 
asked to resolve a conflict, they were able to discuss the issues using effective communication 
without having to resort to friendship termination. It is unclear, however, whether the conflict was 
as serious as the ones portrayed in the current study. 
Males' tendency to use Aggression with Intimates and Strangers 
It has clearly been shown that males use aggression in various social spheres including 
both intimate and stranger contexts. In fact, the great majority of stranger aggression is done by 
males (Daly & Wilson, 1999; Hilton, Harris, & Rice, 2000; Janhevich, 1998). Canadian statistics 
reveal that males are much more aggressive overall than females. Males' tendency to use 
aggression in many contexts has led them to commit violent acts more frequently than females. 
Using Canadian statistics, Janhevich (1998) estimated that 87% of crimes are committed by males, 
whereas only 13 percent of violent crimes are done by females. There are a number of studies that 
suggest that males are more likely to be victims of physical aggression outside of the home with 
either an acquaintance or stranger and females are more likely to be victims of intimate violence. 
The victim data illustrate that male aggression tends to occur more beyond the home environment 
and for females the aggression is more likely to occur within the home. 
With a Canadian population, Graham and Wells (2002) conducted a large scale study on 
the social context of aggression by surveying almost two thousand individuals aged 18 and older 
regarding their past experiences with violence. Variables that were examined included the gender 
of the participants in the violent act, the relationship between the people involved in the violent 
act, the social context (i.e., bar, home, school etc), the type and severity of the violent act, and the 
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number of people involved in the violent act. There was an overall significant effect between the 
gender of the participants and their relationship to the victim or perpetrator. Males were much 
more likely to have been involved in an aggressive act with a mere acquaintance or a stranger. 
F emales were more likely to report that they engaged in an aggressive act with an intimate 
partner. The male stranger aggression was much more likely to occur with one or more males 
and least likely to occur with one or more females. For males, aggression was much more likely 
to occur in a bar or public place, whereas for females the aggressive acts were more likely to 
occur within the workplace or home. Males were also significantly more likely to report violent 
incidents that involved four or more people compared to females. Males were more likely to 
become involved in aggressive acts by becoming the third party than females. 
Males clearly engage in aggression within many social spheres including in the home with 
intimate partners and outside the home with acquaintances and strangers. This increased exposure 
to a variety of contexts may reflect their tendency to elicit aggression regardless of the specific 
context. In this study, one of the protagonists betrayed the other and perhaps that was the key 
variable that determined whether aggression was an appropriate response for the male 
participants. For males, whether the protagonists had a compatible or incompatible relationship 
with each other may have been irrelevant when they decided if aggression was warranted. In 
addition, whether the protagonists were involved in a dyad or group relationship may also have 
been a factor that did not deserve consideration in the male participants' responses. 
Dyad Experience for Males versus Females 
Furthermore, in responding to the dyad context, male participants may not have responded 
with the same sensitivity as females did to the compatible dyad context because of a lack of 
exposure to intimate dyad relationships. Male participants in the study may in fact have experience 
with dyad relationships; however the dynamics of the relationship would differ from females' 
experiences. In contrast to the characteristics of female dyads, male friendships with just one other 
person lack the intimacy and exclusivity offemale dyads (Maccoby, 1998). 
Furthermore, their friendships usually are embedded within a group. The key difference 
between female friends and male friends is that once a conflict erupts between female dyad 
members, the friendship can easily terminate since there is no third party mediator. However for 
males, if a conflict erupts between two individu ais, there are others in the group who can mediate 
the conflict. Thus, when responding to the conflict, male participants may have drawn upon their 
own experiences when they were previously involved in a conflict with just one other person. 
Within their experiences it is very probable that a friend from their group may have stepped in and 
mediated the conflict before any real threat to the relationship existed. The female participants on 
the other hand may have plenty of experience with conflict erupting in their friendships and also 
may possess the knowledge that female dyad members are left on their own to either resolve the 
conflict or end the relationship. Therefore, male respondents may not have been more sensitive to 
the betrayal in the compatible dyad context compared to the other contexts because their 
experience with the dynamics of a dyad may differ from females'. 
In summary, for males, the respondents may have viewed the dyad as simply being a part 
of the group which would allow the protagonists to turn to other group members for support 
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when faced with the betrayal. Males also do not have the added variable of intimacy and the 
exchange of personal and private information to contend with when faced with a conflict and this 
may explain their lack of specity in their aggressive responses towards the different social contexts 
including the compatible dyad context. 
Aggression Scores Collapsed A cross Context for Males and Females 
When the aggression scores were collapsed across context, males were found to report 
that more overt and withdrawn aggressive responses would occur compared to females. Both 
males and females reported similar levels of covert aggression. A clear finding in research is the 
gender gap that exists between males and females in their acceptance and endorsement of overt 
aggression. When generalizing acroSS contexts, males are much more overtly aggressive than 
females across all developmental periods (DSM-IV-TR; Maccoby, 1998). 
For withdrawn aggression, it is unclear whether this is a type of aggression that males 
engage in more than females. Typically the aggression items in a withdrawn-aggressive measure 
include overt forms of aggression and ignore more covert forms of aggression. The majority of 
the researchers who have examined this form of aggression have only included males in the 
sample (Ladd & Burgess, 1999; Milich & Landau, 1984). A clear finding in research is that this is 
a subgroup of individuals who appear to be at greater risk for psychological maladjustment 
compared to overtly aggressive individuals who are not withdrawn. More specifically, withdrawn 
aggressive individu ais have been found to have a broader range of relational difficulties including 
being less liked by classmates, suffer higher levels of peer abuse, and are found to be more 
distressed including feeling lonely and dissatisfied with their peer relations (Ladd & Burgess, 
1999). Given the psychological risks that withdrawn aggressive individuals endure, this form of 
aggression needs to be included more in research on aggression. In addition, covert forms of 
aggression also need to be considered when conducting a study on this subgroup of aggressors to 
ensure the inclusion of females in this extreme subgroup of aggressive individuals. 
With covert aggression, there have been contradictory results regarding whether gender 
differences exist. Despite the early claim by Crick and Grotpeter (1995), that relational forms of 
aggression are much more prevalent in female friendships, results of various research studies 
reveal that males and females engage in similar levels of covert forms of aggression (Paquette & 
Underwood, 1999; Rys & Bear, 1997; Schoenfeld, 1999; Sinclair, 2000; Tomada & Schneider, 
1997). The finding in the current study in which males and females endorsed similar levels of 
covert aggression across the four social contexts is consistent with the most recent research 
studies on covert aggression. 
Strengths and Limitations of the Present Study 
There were a number of strengths in the present study that lend support to the validity of 
the results. First, the scenarios were derived to resemble realistic situations that occur in everyday 
life for children and adolescents. Prior to the commencement of the study, the scenarios were 
administered to individuals of various ages to ensure the realism of the two scenarios acroSS 
developmentallevels. While administering the scenarios to the participants, overt emotion was 
observed in many of the participants' at aIl three grade levels. 
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More than one scenario was included in the study so as to capture the different settings in 
which conflicts occur in school. Both an academic and social scenario were constructed to create 
emotion in the participants and through informaI observations and feedback from the participants, 
it appeared as though both scenarios were realistic and worthy of causing emotional unrest in the 
participants. 
The use of a peer report questionnaire was also an advantage given that both sexes and 
particularly males tend to underreport their use of physical abuse in self-report questionnaires. In 
a meta-analytic study by Archer (2002) it was found that individu aIs are far less willing to report 
their own aggression than that oftheir partners. For males, the discrepancy between self and 
partner abuse ranged from 9% to 105%. For females, the discrepancies were much smaller 
ranging from 1 % to 13 % for the less serious offenses like pushing and slapping, but for the more 
serious acts like strangling and threatening to or using a knife or gun, the discrepancy ranged from 
18% to 69%. It is expected that the use of a peer report questionnaire in the present study may 
have allowed for a more accurate account of aggressive tendencies than self-report would have. 
A further strength of the study was the variability of the participants. A relatively large 
sample size was used representing three widely spaced grade levels (i.e., grade 1, 5, and 10) from 
5 schools. With the large sample size, it was possible to have an adequate number of participants 
in each of the 8 conditions involving the two scenarios. 
Care was also taken to ensure that the participants did not base their answers on the 
physical appearance or the names of the protagonists. As such, different faces were used for the 
protagonists and names were also changed to ensure against possible name bias. Faces ofreal 
children and adolescents were also used to ensure the realism of the scenario conflicts. 
By including both direct and indirect forms of aggression, it allowed for a more 
comprehensive examination of aggression in the study. The inclusion of overt, covert and 
withdrawn aggression ensured that both males and females would be able to relate to the different 
aggressive behaviors that they were being asked to report on when considering if the protagonist 
would respond with aggression to the conflict. 
Another strength of the study was the fact that there were several experimenters who were 
blind to the hypothesis of the study. Graduate level experimenters were involved in the 
administration of the scenarios and in providing feedback to the participants at the end of the data 
collection. The experimenters played tape recordings of the scenarios so that they did not 
influence participants' responses with their own language style and presentation. 
Finally, in the administration of the questionnaires, several weeks passed between the 
administration of the dyad and group scenarios to ensure that the participants would not be 
distracted by the previous social context. As weIl, the order in which the dyad and group 
scenarios were given to the participants was counterbalanced to prevent confounding effects of 
order of presentation of the social context. 
There were also sorne limitations of the study that included the specificity of the 
socioeconomic status and ethnicity of the students. The majority of the students were white and 
middle-class allliving within the boundaries of a large urban city. The results therefore may only 
be applicable to this sub-group of individuals. Given the homogeneous sample of the participants, 
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it would be very worthwhile to replicate this study with other racial groups to determine the 
validity of these results across cultures. 
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In a future study, it would also be worthwhile to include mixed-sex scenarios. This would 
be much more relevant for the adolescent participants given their emerging experience with dating 
relationships. Violence amongst dating couples is a weIl documented trend in which both males 
and females participate as both the aggressor and the victim (Shook et a1., 2000). It is quite 
probable that the female aggressive trend that was found in this study would hold for mixed-sex 
groups. For males, however, it is likely that this context would elicit a different pattern of 
responses for them. In particular, males would probably report more aggressive responses in the 
compatible dyad relationship compared to the other three contexts since most aggression between 
male and females occurs within the intimate dyad (Graham & Wells, 2002). 
Given that only one method was used in this study, future studies would benefit from 
including other methods such as observations. Observational research would assist in determining 
whether the CUITent peer report measure is picking up on children' s and adolescent' s actual 
responses to interpersonal conflicts. 
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CHAPTER6 
Conclusion 
Unique Contribution of this Study 
The unique contribution of this research is that it examines systematically several social 
contexts in which aggression occurs. The results demonstrate that for females, when presented 
with a conflict, they reported that the most aggressive responses would occur in the compatible 
dyad context compared to the other three contexts (i.e., compatible group, incompatible dyad, 
incompatible group). Females' familiarity with the intimate nature ofthis relationship may explain 
their extreme reaction to a betrayal within this type of relationship (Maccoby, 1998). The 
sensitivity that females demonstrated in reaction to the betrayal in this specific context is also se en 
in research on the expression of aggression in intimate relationships. It appears as though the one 
context in which females' physical aggression equals males is within the intimate dyadic context. 
The research that has been focused on female aggression within intimate dyad relationships has 
consistently and clearly demonstrated that this context appears to elicit the most aggression from 
females (for review, see Archer, 2002). 
In contrast to the females' results, males did not report more aggression in the compatible 
dyad context compared to the other three contexts (i.e., group compatible, dyad incompatible, 
and group incompatible). It was speculated that perhaps males experience a compatible dyad 
relationship differently from females and this may explain why they were not more sensitive to the 
betrayal in this context. Specifically, a male dyad lacks the intimacy and exchange of private 
information that is inherent in female dyads (Maccoby, 1998). Furthermore, the dyad most 
probably belongs to the larger group structure and thus is not truly an isolated dyad like females. 
Finally, males were found to report more overt and withdrawn aggressive responses 
compared to females. The higher level of overt aggression was both expected and consistent with 
past research (Maccoby, 1990). Unfortunately the field ofpsychology is limited in its 
understanding of withdrawn aggression and as such, it is unclear whether this type of aggression 
is more prevalent among males. Future research needs to include this sub-type of aggressors given 
their significant risks for psychological mal ad just ment (Ladd & Burgess, 1999). Consistent with 
the majority of research on covert aggression, the male and female participants reported similar 
levels of covert aggression (Rys & Bear, 1997; Schoenfeld, 1999; Sinclair, 2000; Tomada & 
Schneider, 1997). 
The finding that females report the most aggression in the compatible dyad context has 
important implications for their social-emotional functioning. It seems as though the context in 
which they receive the most support for their emotional needs can also become the context in 
which they are willing to engage in the most extreme form of negative behavior with the purpose 
of harming their friend. Future interventions for aggression need to focus specifically on the 
fragile dynamics of the female dyad with an awareness that the dyad members strive to avoid 
conflict in their relationship (BaIes & Borgatta, 1955; BaIes et a1., 1951; Benenson et a1., 1999, 
2000, 2002); however once a conflict emerges, conflict strategies may be unavailable to females 
given their lack of experience with conflict and the end result is that aggression is introduced into 
their intimate relationship (Archer, 2002). Once aggression is brought into the intimate dyad, a 
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breakdown of the relationship is likely to follow (Benenson & Christakos, in press; Wright, 1982). 
The manner in which males handle conflict particularly since they report higher levels of 
aggressive responses across contexts also merits future investigation. 
The results of this study highlight the importance of examining conflict not only in male 
relationships but also in females'. Often, it is assumed that the social atmosphere of female 
relationships is calm and supportive given the intimate nature of their relationships. However, the 
literature reviewed in this study demonstrates that the female dyad may in fact be quite fragile in 
the face of conflict. As weil, females' aggressive behavior in response to conflict in their intimate 
dyad relationships has severe repercussions for their future platonic and romantic relationships. 
Attention needs to be directed towards this friendship pattern that has been virtually ignored in 
past research (Benenson & Christakos, in press). 
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Appendix A: Female Academic and Social Scenarios for the Incompatible Context 
Academic Scenario 
Dyad interaction with an incompatible relationship. Holly and Sandra have been working 
together on a very important school project. The project has been a yearlong project in which 
both Holly and Sandra have worked equally hard. They have put all their energy and spare time 
into this project. The two girls, however, have not gotten along very weIl together, and they've 
been constantly disagreeing on all the decisions involved with the project. The teacher has asked 
the students to grade the other person' s work. The grade that each student receives from the 
other will be her final grade for that project. Holly gave Sandra a good mark, so Sandra received 
a good mark from the teacher for her project. Sandra, however, gave Holly a bad mark, so Holly 
received a bad mark from the teacher for her project. Holly is very upset. How do you honestly 
think Holly feels about what happened? 
Group interaction with an incompatible relationship. Joyce and Colleen and four other 
girls have been working together on a very important school project. The project has been a 
yearlong project in which Joyce, Colleen and the four other girls have worked equally hard. They 
have put aIl their energy and spare time into this project. The group of girls, however, have not 
gotten along very weIl together, and they've been constantly disagreeing on all the decisions 
involved with the project. The teacher has asked the students to decide what mark each member 
of the group should get. The grade that each student receives from the others will be her final 
grade for that project. Joyce told everyone that Colleen should get a good mark for her project, 
so Colleen received a good mark from the teacher for her project. Colleen, however, told 
everyone that Joyce should get a bad mark for her project, so Joyce received a bad mark from the 
teacher for her project. In the end, three of the girls in the group, including Colleen, ended up 
receiving good marks for their projects, and the other three girls, including Joyce, ended up 
receiving bad marks for their projects. Joyce and the other two girls are very upset. How do you 
honestly think Joyce feels about what happened? 
Social Scenario 
Dyad interaction with an incompatible relationship. Sandra decided to create a girl's 
club at her school. AlI the students are excited about the club. Sandra chooses Holly from her 
class to help her with the club. Other children from the class will be chosen to join the club later. 
Sandra and Holly are the first members of the club. The two girls have been members of the club 
for several months and have done lots of things together. The two girls have gotten along very 
well together, and they've been agreeing on aIl the activities that they are doing. Suddenly, one 
night, Sandra decides that she does not want Holly to be a member of the club anymore. The next 
day, Sandra tells Holly that she can't be a member of the club. Sandra does not give any reason at 
aIl and the club continues with only Sandra. Holly is very upset. How do you honestly think Holly 
feels about what happened? 
Group interaction with an incompatible relationship. Colleen has decided to create a 
girl's club at her school. AlI the students are excited about the club. Colleen chooses Joyce and 
four other girls from her class to help her with the club, so aIl six girls are members of the club. 
The group of girls have been members of the club for several months and have done lots of things 
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together. The group of girls, however, have not gotten along very weIl together, and they've been 
constantly disagreeing on aIl the decisions involved with the project. Suddenly, one night, Colleen 
decides that she does not want Joyce and two of the other girls to be members of the club. 
Colleen discusses her thoughts with the two girls that she wants to keep in the club and they agree 
with her decision. The next day, Colleen and the two girls that are staying in the club tell Joyce 
and the other two girls that they can't be members of the club. Colleen and the two girls that are 
staying in the club do not give any reason at aIl and the club continues to meet without Joyce and 
the two other girls. Joyce and the two other girls who were told to leave the club are very upset. 
How do you honestly think Joyce feels about what happened? 
Academic Scenario 
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Dyad interaction with a compatible relationship. Jim and Andy have been working 
together on a very important school project. The project has been a yearlong project in which 
both Jim and Andy have worked equally hard. They have put all their energy and spare time into 
this project. The two boys have gotten along very well together, and they've been agreeing on all 
the decisions involved with the project. The teacher has asked the students to grade the other 
person' s work. The grade that each student receives from the other will be his final grade for that 
project. Jim gave Andy a good mark, so Andy received a good mark from the teacher for his 
project. Andy, however, gave Jim a bad mark, so Jim received a bad mark from the teacher for his 
project. Jim is very upset. How do you honestly think Jim feels about what happened? 
Dyad interaction with an incompatible relationship. Jim and Andy have been working 
together on a very important school project. The project has been a yearlong project in which 
both Jim and Andy have worked equally hard. They have put all their energy and spare time into 
this project. The two boys, however, have not gotten along very well together, and they've been 
constantly disagreeing on all the decisions involved with the project. The teacher has asked the 
students to grade the other person' s work. The grade that each student receives from the other 
will be his final grade for that project. Jim gave Andy a good mark, so Andy received a good 
mark from the teacher for his project. Andy, however, gave Jim a bad mark, so Jim received a bad 
mark from the teacher for his project. Jim is very upset. How do you honestly think Jim feels 
about what happened? 
Group interaction with a compatible relationship. Doug and Brent and four other boys 
have been working together on a very important school project. The project has been a yearlong 
project in which Doug, Brent and the four other boys have worked equally hard. They have put all 
their energy and spare time into this project. The group ofboys have gotten along very well 
together, and they've been agreeing on all the decisions involved with the project. The teacher has 
asked the students to decide what mark each member of the group should get. The grade that 
each student receives from the others will be his final grade for that project. Doug told everyone 
that Brent should get a good mark for his project, so Brent received a good mark from the 
teacher for his project. Brent, however, told everyone that Doug should get a bad mark for his 
project, so Doug received a bad mark from the teacher for his project. In the end, three of the 
boys in the group, inc1uding Brent, ended up receiving good marks for their projects, and the 
other three boys, inc1uding Doug, ended up receiving bad marks for their projects. Doug and the 
two other boys are very upset. How do you honestly think Doug feels about what happened? 
Group interaction with an incompatible relationship. Doug and Brent and four other boys 
have been working together on a very important school project. The project has been a yearlong 
project in which Doug, Brent and the four other boys have worked equally hard. They have put all 
their energy and spare time into this project. The group ofboys, however, have not gotten along 
very well together, and they've been constantly disagreeing on all the decisions involved with the 
project. The teacher has asked the students to decide what mark each member of the group 
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should get. The grade that each student receives from the others will be his final grade for that 
project. Doug told everyone that Brent should get a good mark for his project, so Brent received 
a good mark from the teacher for his project. Brent, however, told everyone that Doug should get 
a bad mark for his project, so Doug received a bad mark from the teacher for his project. In the 
end, three of the boys in the group, including Brent, ended up receiving good marks for their 
projects, and the other three boys, including Doug, ended up receiving bad marks for their 
projects. Doug and the two other boys are very upset. How do you honestly think Doug fee1s 
about what happened? 
Social Scenario 
Dyad interaction with a compatible relationship. Andy decided to create a boy's club at 
his school. AlI the students are excited about the club. Andy chooses Jim from his class to he1p 
him with the club. Other children from the class will be chosen to join the club later. Andy and Jim 
are the first members of the club. The two boys have been members of the club for several 
months and have done lots of things together. The two boys have gotten along very well together, 
and they've been agreeing on all the activities that they are doing. Suddenly, one night, Andy 
decides that he does not want Jim to be a member of the club anymore. The next day, Andy tells 
Jim that he can't be a member of the club. Andy does not give any reason at all and the club 
continues with only Andy. Jim is very upset. How do you honestly think Jim feels about what 
happened? 
Dyad interaction with an incompatible relationship. Andy decided to create a boy' s club 
at his school. AlI the students are excited about the club. Andy chooses Jim from his class to help 
him with the club. Other children from the class will be chosen to join the club later. Andy and Jim 
are the first members of the club. The two boys have been members of the club for several 
months and have done lots of things together. The two boys, however, have not gotten along very 
weU together, and they've been constantly disagreeing on aU the activities that they are doing. 
Suddenly, one night, Andy decides that he does not want Jim to be a member of the club 
anymore. The next day, Andy tells Jim that he can't be a member of the club. Andy do es not give 
any reason at aU and the club continues with only Andy. Jim is very upset. How do you honestly 
think Jim feels about what happened? 
Group interaction with a compatible relationship. Brent decided to create a boy's club at 
his school. AlI the students are excited about the club. Brent chooses Doug and four other boys 
from his class to help him with the club, so all six boys are members of the club. The group of 
boys have been members of the club for several months and have done lots of things together. The 
group ofboys have gotten along very well together, and they've been agreeing on an the activities 
that they are doing. Suddenly, one night, Brent decides that he does not want Doug and two of 
the other boys to be members of the club. Brent discusses his thoughts with the two boys that he 
wants to keep in the club and they agree with his decision. The next day, Brent and the two boys 
that are staying in the club tell Doug and the other two boys that they can't be members of the 
club. Brent and the two boys that are staying in the club do not give any reason at aH and the club 
continues to meet without Doug and the two other boys. Doug and the two other boys who were 
told to leave the club are very upset. How do you honestly think Doug feels about what 
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happened? 
Group interaction with an incompatible relationship. Brent decided to create a boy' s club 
at his school. AlI the students are excited about the club. Brent chooses Doug and four other boys 
from his class to help him with the club, so aU six boys are members of the club. The group of 
boys have been members of the club for several months and have done lots ofthings together. The 
group ofboys, however, have not gotten along very weU together, and they've been constantly 
disagreeing on an the activities that they are doing. Suddenly, one night, Brent decides that he 
does not want Doug and two of the other boys to be members of the club. Brent discusses his 
thoughts with the two boys that he wants to keep in the club and they agree with ms decision. The 
next day, Brent and the two boys that are staying in the club tell Doug and the other two boys 
that they can't be members of the club. Brent and the two boys that are staying in the club do not 
give any reason at aIl and the club continues to meet without Doug and the two other boys. Doug 
and the two other boys who were toid to Ieave the club are very upset. How do you honestly 
think Doug feels about what happened? 
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Appendix C: Ethics Consent Form 
MCGILL UNIVERSITY 
FACUL TV OF EDUCATION 
CERTIFICATE OF ETHICAL ACCEPTABILITY FOR 
FUNDED AND NON FUNOED RESEARCH INVOLVING HUMANS 
The· Faculty of Education Ethics Review Committee consists of 6 members appointed by the Faculty of Education 
Nominating Committee, an appointed member from the community and the Associate Dean (Academie Programs, 
Graduate Studies and Research) who is the Chair of this Ethics Review Board. 
The undersigned considered the application for certification of the ethical acceptability of the project entitled: 
Perceptions ofPeers' Emotional Responses to Conflict in Differing Social Contexts 
3S proposed by: 
I\pplicant's Names Eva DOlenszky & Nancy Sinclair 
- . 1~ Dcltn~~ .' 
I\pplicant's Signature::Y'lQ,.nd'1 j~~ 
Degree 1 program 1 Course Ph.D. SchoollChild Applied 
The application is considered to be: 
1\ Full Review 
"' .. 
1\ Renewal for an Approved Project ...;;.,-....'  ,......_. __ _ 
Supervisor's Name __ -"J""'o:..<y""'ce:=:...::B=..=e""n""e ..... n""so=.:n-'--___ _ 
Superviso(s Signature ~:le-f3~~ 
Granting Agency SSHRC 
An Expedited Review ___ -'X'->-_______ _ 
A Departmental Level Review ~:---:----:--=:--:-:--=--:---:­
Signature of Chair 1 Designate 
fhe review committee considers the ,r;esearch procedures and practices as explained by the applicant inJhis 
3pplication, to be acceptable on ethicalgrounds. Ç\ ~f>. S ,n ÇL ccc <--
1. Prof. Jg:yce Bel lei Ison 
)epartment Q tional and Counselling 
:>sychoIO~~~~-7 __ -' 
'1- <] - 2601 
2. Prof. John Leide 
3raduate School of Library and Information 
3tudies 
3ignature 1 date 
l Prof. René Turcotte 
)epartment of Physical Education 
3ignature 1 daté 
r. Member of the Community 
3ignature 1 date 
\IIary H. Maguire Ph. D. 
::hair of the Faculty of Education Ethics Review Committee 
4. Prof. Lise Winer 
Department of Second Language Education 
Signature 1 date 
5. Prof. Claudia Mitchell 
Department of Educational Studies 
Signature 1 date 
6. Prof. Kevin McDonough 
Departm t of d Values in Education 
.' crlz ;; 
~7 . p ~\) b (3/,.'- "<-<-t.-' ,4 f .Jr./r3 DI? lE 
0~ 7,/9'/01 
\$$ociate Dean (Academie Programs, Graduate Studiesand Research) • 
'acully of Education. Room 230 ~ ~
reis: (514) 398-7039/398-2163 Fax: (514) 398-1527 
Signature 1 ate 
Updated January 2000) 
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Appendix D: Consent Letter and Form 
Fa112001 
Perceptions of Peers' Behavioral Responses to Conflict in Differing Social Contexts 
McGill University Faculty of Education 
Dear Parents: 
We are writing to request yOUf permission for yoUf child or adolescent to participate in OUf project 
entitled "Perceptions of Peers' Behavioral Responses to Conflict to Differing Social Contexts". The 
project consists of giving students a questionnaire assessing their ideas about how a typical 
individual their age would respond emotionally in two different social situations (2 classmates, 
group of classmates) to a contlict involving a school project and a social club. We believe that OUf 
project is very important for understanding how conflicts are resolved. OUf study differs from 
others in that most studies focus on individual factors (for example, personality or intelligence), 
whereas we are examining the social situations in which interactions occur. The project will take 
place on two days for 20-30 minutes per day. On the third day children will also be given the 
opportunity to participate in a discussion on conflict resolution. The project will be conducted in the 
classroom at a time recommended by the teacher, so that the project will be least disruptive to the 
class. Students' names will be kept confidential, and students are free not to respond to any 
questions and to withdraw from the study at any time without penalty. Results of the project will be 
relayed to the principals and available to aIl interested parents and students. We would be grateful if 
you would grant permission for yoUf child to participate in OUf project. If you permit yOUf child to 
participate, please indicate yOUf consent by checking the appropriate line on the form attached. If 
you do not want yOUf child to participate, please also indicate this on the form. Regardless of 
whether yOUf child participates, we would appreciate yOUf returning the form to yOUf child' s 
teacher. If you have any questions or recommendations regarding the project, please feel free to 
contact us at the Department of Education at McGill University at 398-8059.Thank you very much 
for yoUf consideration. 
Sincerely, 
Nancy Sinclair 
Ph.D. Candidate 
Eva Dolenszky 
Ph.D. Candidate 
Joyce Benenson, Ph.D. 
Associate Prof essor 
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Perceptions of Peers' Emotional Responses to Conflict in Differing Social Contexts 
Consent F orm 
Fa1l2001/Winter 2002 
McGill University, Faculty of Education 
Child/Adolescent's Name 
has permission to participate in the project 
does NOT have permission to participate in the project 
Directed by Nancy Sinclair, Eva Dolenszky, and Dr. Joyce Benenson of the Faculty of Education at 
McGill University. 
Signature of Parent 
Child/ Adolescent's Birthdate: Gender: Female Male 
Month Year 
Thank you very much for your consideration. 
